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“Every Student Can and Will Learn”
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TABLE OF CONTENTS
PURPOSE
INTRODUCTION.......coiiiirniiccsn s s ae s s ss e snsssasnsns 2

PROGRAM OBJECTIVES FOR STUDENTS WITH DISABILITIES ...4
PRESCHOOL PROCEDURES, PROGRAMS AND SERVICES Committee on

Preschool Special EQUCALION ...ttt snenvens 5
RETEITAL ..ot s bbb a e r s s s e be e s s e sn st sasesas 6
Evaluation and Recommendation..............cccoriirciennsine et saesesssssscsenessans 7
Programs @nd SEIVICES ...ttt v et s s evs s save e esess s essensessssssesssssanesevsrensrenen 8

SCHOOL-AGE PROCEDURES, PROGRAMS AND SERVICES CSE Membership 11

RETEITAL ...ttt et ettt 13
CONSENT ...ttt e st e a s ettt b s s e e b bt nns 16
Evaluation and Recommendation............cccvvecnininccncsssenn. 18
EVALUATION ..ottt et ass s st es e sas et st neaes st st sesece s sesessasasssnss 20
ELIGIBILITY DETERMINATION ......cooiiiiiiiiiiiinssessmemmrsssin s nssssssnsssssnns 23
RECOMMENDATION ....ccoiiiiiiirie et sr s ccrcecnmcmecmessss s s s s 23
Individualized Education Program ..........ccccciiiiiiiinsinssnmenesnnnnmnninnns 24
ANNUAI REVIEW. .ottt e as s e s 29
Reevaluation..........ciiiiiiiiinissseees s sen s 28
Additional IEP and Placement Considerations.........ccc.cccveinniinnns 29
Provision of IEPs to Teachers and Other Service Providers..........cocinmnvcnninnnnns 29
Implementation of School-wide Approaches and Pre-referral Interventions............. 30
Least Restrictive ENVIFONMENT.......coccocvimiiiiicn i 31
Procedures to Implement Least Restrictive Environment Requirements.................. 31
Provision Of Appropriate Special Education Services To Enable .........ccovceviniinn 33
Involvement And Progress In The General Education Curriculum ...........cccovvveennne. 33
Exemption From Foreign Language Requirement.........ccooeivvvnnenrccnnecnncnnnnincens 34
Extended School Year Services(CPSE/CSE)......ccocciiniinnmenneniesssencns 35
Declassification Of Students with Disabilities ... 36
SCHOOL CONDUCT AND DISCIPLINE ...........ccoonimrriininncennneennns 38
Suspension of Students with Disabilities .........c.ocveviveeveeinicirecee s 38
IDEA DISADIILY ...coeeeeeceeeie et s e s e be e anns 38

ManiIfestation DetermMINAtiONS . ..coioc vt cceeecteevrte i v esseerseecatesssseesssressneesssessaressrsssssnssssnons 39



Discipline of Students With Disabilities When the Manifestation Team has made an

Affirmative Manifestation FINAINgG........cccoev et 40
Suspensions for Misconduct Involving Weapons and/or Drugs and/or................. 41
Serious BOAIlY INJUIY ...ttt res e s s enns 41
Dangerous StUAENES ...ttt 42
Discipline of Students With Disabilities when the Manifestation Team has made no
Manifestation FindiNg ........ooceerecinr s 45
Pendency Placement ...t eanes 45
District School-Age Programs and Services ......cccccermmeeiieeeerennenes 45
A. General Education with Supplementary Aids and Services...........covenvninniiennnn 45
B. Transitional SUPPOTt ...t e s 46
C Related ServiCes: ... 44
D CoNnSUltant TEACKET .....cccvviieerec s a4
E. RESOUICE ROOM ..ottt sttt sss s s s s s st a4
F. SKIllS SUPPOI..c ittt s seteer e e st s e e sessas st s sae s ane cassms et sansbs sea ebeensaasanis 47
G. Special EQUCAtION Class:........ccoiriiiriiiincrrnrtrenreeseseesssssnesenessessenensssssesesisssssns 45
H. Integrated Co-TEACK Class.....rieinnrr e ccsesessessressssassseissssssnssssssesens 48
Other Public/Approved Private School Programs ............c.cccuuu.e. 45
A. Other Public SChool Programs:.........cceeeriencnecrenneinincricsesssssessesesseesses 45
B BOCES: Board of Cooperative Educational Services .........c.ccoovvuivncnnirnneniininns 46
C. Approved Private Day and Residential SChools: ..., 53
D. Home/Hospital INStrUCHON: .......cc.ccviirririe s s 46
EVALUATION OF PROGRAM OBJECTIVES .........ccccovvniininisunnnnnanes 47
SPACE ALLOCATION . ........c ettt essssssssas e sassasessassnsenes 47
A, District FaCilifieS ...cccvevveveeiriireciiicccin s e 55
B. Board of Cooperative Educational ServiCes..........cccvvniiiininninniecnnnes 56
C. Alternative Format ProCedures ... 56

BOARD OF EDUCATION ADOPTION....ccccmiers it 61



PURPOSE

School districts have certain responsibilities in preparing special education
district plans according to Section 200.2 (C) of the Regulations of the
Commissioner of Education. The District Plan must include:

l. A description of the nature and scope of special education programs and
services currently available to school-age and preschool students residing in the
district, including, but not limited to descriptions of the District's resource rooms
and each special education class program provided by the District in terms of
group size and composition.

I Identification of the number and age span of school-age and preschool
students to be served by type of disability, and recommended setting.

fli. The method used to evaluate the extent to which the objectives of the
program have been achieved.

IV. A description of the policies and practices of the Board of Education to
ensure the continual allocation of appropriate space within the district for special
education programs that meet the needs of preschool and school-age students
with disabilities.

V. A description of the policies and practices of the Board of Education to
ensure that appropriate space will be continually available to meet the needs of
resident school-age and preschool students with disabilities who attend special
education programs provided by Board of Cooperative Educational Services.

VI. A description of how the District intends to ensure that all instructional
materials to be used in the schools of the District will be made available in a
usable alternative format for each student with a disability at the same time as
such materials are available to nondisabled students.

ViIl.  The estimated budget to support such plan.

VIll.  The date on which such plan was adopted by the Board of Education.

IX. A description of how the District Plan is consistent with the special
education space requirements plan.



INTRODUCTION

The Individuals with Disabilities Education Act (IDEA), formerly known as the
Education for All Handicapped Act (EHA), mandates that all children with disabilities
receive a free, appropriate public education regardless of the level or severity of their
disability. Since the passage of the original law in 1975, the Rhinebeck Central School
District has provided free and appropriate education in the least restrictive
environment to students with disabilities, ages 3 to 21 years.

In June 1997, legislation was signed to reauthorize the Individuals with Disabilities
Education Act (IDEA). The amendments to IDEA, along with federal and state
implementing regulations,

shift the focus of the law from ensuring access to programs to ensuring
the quality of the child's program;

strengthen the connection between special education programs and
services and the general education curriculum;

emphasize the importance of having high expectations for students
with disabilities and ensuring their access to the general education
curriculum to the maximum extent possible;

strengthen the role of parents in special education decision-making;
mandate the provision of special education and related services in the
regular education classroom whenever appropriate.

The IDEA was again reauthorized in December 2004, and included amendments
intended to:

improve accountability and results for students with disabilities;

align accountability systems for students with disabilities and special
education personnel requirements with the accountability systems and
qualification requirements in the No Child Left Behind Act (NCLB) of
2001;

improve services to students with disabilities;

reduce procedural and paperwork requirements;

encourage cooperation with parents in the special education process;
ensure that less adversarial methods are used to resolve disputes
between parents and school districts;

focus federal and State monitoring, technical assistance and
enforcement on meeting performance goals and indicators to improve
outcomes for students with disabilities.

The New York State Board of Regents and the State Education Department,
through the Office of Vocational and Educational Services for Individuals with
Disabilities (ACESS-VR), have established goals for educational programs and
services for students with disabilities in New York. Among them are:



. Students receiving special education services will meet high
educational standards.

- Students with disabilities will be integrated with their non-disabled
peers throughout their educational experience.

- Individuals with disabilities will participate successfully in
postsecondary education.

These are the goals that serve as the basis for our work with students with
disabilities. The District is committed to identifying students with disabilities and
providing quality educational programs and services in the least restrictive
environment to meet the academic, social and emotional needs of our students.

This mission is accomplished through a strong collaborative relationship among
staff, administrators, and parents.

The District is also committed to ensuring that students with disabilities meet

high standards for academic performance and demonstrate adequate yearly
progress.

This District Plan outlines the continuum of programs and services that are
provided, and includes district policies, practices and procedures for assuring
appropriate educational services to preschool and school-age students with
disabilities. It is a working manual for staff and parents, and may undergo
changes as laws, regulations and policies are modified. In compliance with the
Regulations of the Commissioner of Education, it has been adopted at a
regularly scheduled meeting of the Board of Education.



PROGRAM OBJECTIVES FOR STUDENTS WITH DISABILITIES

The District is committed to the provision of an appropriate education for resident
students with disabilities and has established the following special education
program objectives:

» To establish a Committee on Preschool Special Education and a Committee
on Special Education and appropriate Subcommittees on Special Education for
the purpose of evaluating students suspected of having a disability and for
placement of students with disabilities in appropriate programs.

= To provide a free appropriate education in the least restrictive environment for
all District students with disabilities between the ages of three and twenty- one,
or until the students have achieved a high school diploma, whichever shall occur
first.

« To have high expectations for all preschool and school-age students with
disabilities and to ensure that they have the opportunity to participate in all
District programs, to the maximum extent appropriate considering the needs of
all students in a proposed setting.

« To ensure that policies and procedures for establishing and operating special
education programs are clearly defined and that the special education program is
an integral part of the District's educational program.

= To provide the human and material resources necessary to implement a
continuum of special education programs and services to meet the academic,
social, physical and management needs of District students with disabilities.

= To support high quality professional development for all personnel who work
with students with disabilities.

< To build close working relationships among all stakeholders in the special
education community.

= To provide meaningful opportunities for parent participation the special
education decision-making process.

» To provide, to the greatest extent appropriate, adaptation and modification of
instructional materials and techniques, and collaborative models of instruction, to
enable students with disabilities, as appropriate, to benefit from instruction within
the general education setting, pass new State assessments, and meet diploma
requirements.

= To ensure that procedures are in place for disciplining students with
disabilities that promote and support responsible student behavior, protect the
right of a student to a free appropriate public education, and promote
collaboration and communication among school personnel and the Committee
on Special Education.

= To ensure the confidentiality of personally identifiable data, information or
records pertaining to a student with a disability. Such information will not be
disclosed except in accordance with regulations.



PRESCHOOL PROCEDURES, PROGRAMS AND SERVICES
Committee on Preschool Special Education

At its yearly reorganization meeting in July, the Board of Education appoints a
Committee on Preschool Special Education. The membership of the Committee
on Preschool Special Education shall include, but is not limited to:

the student's parent;

the regular education teacher of the student if the student is, or may
be, participating in the regular education environment;

at least one special education teacher or, if appropriate, at least one
special education service provider of the child;

the CPSE chairperson who is a representative of the district and is
qualified to provide or supervise special education and who is
knowledgeable about the general education curriculum and the
availability of preschool special education programs and services
and other resources of the District and municipality;

an individual who can interpret the instructional implications of
evaluation results, who may be a member of the team selected from
the regular or special education teacher, or school psychologist, or
provider, or district representative described above;

an additional parent, if requested, in writing, at least 72 hours prior to
the CPSE meeting by the parent, who is a parent of a student with a
disability residing in the school district or a neighboring school district,
provided that such additional parent member may be the parent of a
student who has been declassified or has graduated within a period
not to exceed five years

for a student in transition from early intervention programs and

services, the appropriately professional from the Department of
Health's Early Intervention Program;

an appropriately licensed or certified professional from the
municipality is invited but not required for a quorum;

other persons having knowledge of special expertise regarding the
child, including related services personnel as appropriate, as the
school district or the parents shall designate. The determination of
knowledge or special expertise of such person shall be made by the
party who invited the individual to be a member of the CPSE.

Preschool Student With a Disability refers to a preschool student
who has been identified by the Committee on Preschool Special
Education (CPSE) who is eligible to receive preschool programs and



services, and is not entitled to attend the public schools of the district.
To be identified as having a disability, a preschool student shall either
exhibit a significant delay, or disorder, in one or more functional areas
related to cognitive, language and communicative, adaptive, social
emotional, or motor development which adversely affects the
student's ability to learn. Such delay or disorder shall be documented
by the results of the individual evaluation which includes, but is not
limited to, information in all functional areas obtained from a
structured observation of a student's performance and behavior, a
parental interview, and other individually administered assessment
procedures.

Referral

The Committee on Preschool Special Education (CPSE) is responsible for
arranging for evaluation of any student who is suspected of having a disability,
who meets the age eligibility requirements specified in the Regulations, and is a
resident of the school district.

The evaluation process begins when a written request for evaluation is made by
either:

- the student's parent or person in parental relationship

- a designee of the school district in which the student resides, or the
public school district the student legally attends or is eligible to attend

- the commissioner or designee of a public agency with responsibility
for the education of the student

- a designee of an educational program affiliated with a child care
institution with committee on special education responsibility pursuant
to section 4002(3) of the Education law

The referral can be made at any time during the 12 month year. If the referral is
received by a professional staff person in the District, it shall be forwarded
immediately to the CPSE Chairperson. It should specify the extent to which the
preschool student has received any services prior to referral. When the CPSE
receives a referral, the chairperson will write to the parent, describing the
evaluation procedures and requesting parental consent for the evaluation. A list
of County approved evaluation sites will be included. Translations will be
provided as needed. In the event that consent is not provided, the Committee
shall implement the district's practices for ensuring that the parents have
received and understood the request for consent.



Evaluation and Recommendation

The individual evaluation of a preschool child to be conducted by the approved
evaluator selected by the parent shall include relevant functional and
developmental information regarding the child's abilities and needs related to
participation in age appropriate activities.

This evaluation will include the following, at no cost to the parent:
= a physical examination;
= an individual psychological examination,

= an observation in an environment appropriate for a child of less than
school age

- a social history; and other appropriate assessments or evaluations,
including a functional behavioral assessment for a student whose
behavior impedes his or her learning or that of others, as necessary to
ascertain the physical, mental and emotional factors which contribute to
the suspected disabilities.

The evaluator will use technically sound instruments that may assess the relative
contribution of cognitive and behavioral factors, in addition to physical or
developmental factors. Test will be administered in the student's dominant
language or other mode of communication, unless it is clearly not feasible to do
so. The tests will be validated for the specific purpose for which they are used
and are administered by trained personnel. Tests will be administered so as not
to be racially or culturally discriminatory and to ensure that they measure the
extent to which the student has a disability and needs special education, rather
than measure the student's English language skills.

In addition, with the parent's consent, approved evaluators and the CPSE shall
be provided with the most recent evaluation report from the child’s Early
Intervention Services for a child who is transitioning from such services.

The CPSE will arrange for specialized evaluations where necessary. These
assessments may include, but are not limited to, bilingual evaluations,
psychiatric and neurological examinations, audiological evaluations, visual
evaluations, and assistive technology assessments. Specialized evaluations are
not limited to the initial evaluation process; they may be indicated at anytime.

When completed, the evaluation reports will be submitted to the CPSE and a
CPSE meeting will be scheduled within 60 days of the receipt of consent to
evaluate, uniess exceptions are present which extend such time to complete the
initial evaluation. The parents will be provided with a copy of the evaluation and
summary statement prior to the meeting. Upon request of the parent, the CPSE
shall provide the parent with all written documentation to be considered by the



CPSE. The results of the evaluation will be provided to the parent in their
dominant language or other mode of communication. Reasonable measures will
be made to ensure the parent attends the meeting.

This means:

. A written notice is sent to the parent at least five days prior advising them
of the meeting.

. At least two additional attempts are made to notify the parents of the
scheduled meeting. This may mean scheduling additional meeting times, written
notices, and telephone calls to the parents to ensure their participation.

Prior to making any recommendation in an approved program of the agency that
conducted the initial evaluation, the Committee may, at its discretion, obtain a
second evaluation from another approved evaluator.

The CPSE submits a recommendation to the Board of Education and to the
parent of the preschool student within 60 days of receipt of consent to evaluate.
The Board of Education shall arrange for the preschool student with a disability to
receive the recommended services commencing with the July, September or
January start date of the approved program, unless such services are
recommended by the CPSE less than 30 school days prior to, or after, such
appropriate start date selected for such program, in which case such services
shall be provided as soon as possible following the development of the IEP but
no later than 30 school days from the recommendation of the CPSE and within
60 school days from receipt of the consent to evaluate. If the Committee
determines the student .is ineligible for special education, written notification is
sent to the parent, indicating the reasons for the finding.

If the Committee determines that a student has a disability, an |IEP (Individualized
Education Program) is prepared which indicates, the student's present levels of
functioning including how the disability affects the student's participation in
appropriate activities, measurable annual goals, including benchmarks or short
term objectives, and the type of special education program and/or services
recommended. This IEP must also indicate an explanation of the extent, if any, to
which the student will not participate in appropriate activities with age-appropriate,
non-disabled peers. The CPSE will seek, in every case, to recommend placement
in the least restrictive environment consistent with the needs of the student. If, for
any reasons, the recommendation of the Committee differs from the preference
of the parent, the report shall include the reasons for the Commitiee's
recommendations. The notices will also indicate that, in the event that the parent
does not provide consent for provision of services, no further action will be taken
by the CPSE until such consent is obtained.

Programs and Services

The following is a listing of the preschool programs and services that are
available to District students who have been identified as preschool students with



disabilities. These programs and services are funded by the County but
administered by the District Committee on Preschool Special Education. Early
Childhood Settings are designed primarily for children without disabilities, and
can include private preschool programs and child care facilities. Early Childhood

Special Education Settings are settings designed primarily for children with
disabilities.

1. Early Childhood Setting: Related Services

Related services may include, but are not limited to, speech and
language therapy, audiology, psychological services, interpreting
services, physical therapy, occupational therapy, counseling
services, medical services as provided by a qualified school nurse
or other similarly qualified person in certain appropriate instances,
parent counseling and training, school health services and/or social
work services and assistive technology services. Services may be
provided in a variety of settings, i.e., home, day care, nursery
school or provider's office.

5. Early Childhood Setting: Special Education Ifi  Servi

Special education itinerant services are provided as indirect and/or
direct instruction, by a certified special education teacher affiliated
with an approved program. Services are given on an itinerant basis
at a regular nursery school or the child's home. Direct services refer
to specifically designated individualized or group instruction to
assist preschoolers in benefiting from a regular nursery school
program or in their home environment. Indirect services means
consultation to early childhood teachers and parents to assist in
making modifications in the environment and/or curriculum to meet
the individual needs of preschoolers.

The special class in the integrated sefting is a class of no more
than 12 preschoolers with disabilities who share the same physical
space with a class of non-disabled preschoolers in a community
nursery school. This class is a collaborative model staffed by an
early childhood teacher, a special education teacher, and a
teaching assistant.

4. Early Childhood Special Education Setting. Special Class
A special class in a State Education Department approved

community or school setting that is designed primarily for children
with disabilities. Classes typically range from six to twelve



preschool students with disabilities. These classes are staffed by
a special education teacher and one or two teaching assistants.

Home

Students can receive special education itinerant services
and/or related services in the home of the family of the student

although NYSED discourages this practice.
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SCHOOL-AGE PROCEDURES, PROGRAMS AND SERVICES CSE
Membership

At its yearly reorganization meeting in July, the Board of Education appoints a
Committee on Special Education comprised of at least the following mandated
members:

- the parents or persons in parental relationship to the student;

« the regular education teacher of the student if the student is, or may
be, participating in the general education environment;

- the special education teacher or special education service provider of
the student;

= a school psychologist;

= a representative of the district qualified to provide, or supervise the
provision of special education and is knowledgeable about the general
curriculum and about the availability of the resources of the school
district, provided that the individual who meets these qualifications may
be the same individual appointed as the special education teacher or the
special education provider of the student or the school psychologist,

= an individual who can interpret the instructional implications of
evaluation results, who may be a member of the team selected from
the general or special education teacher or special education provider
or school psychologist or district representative described above or a
person having knowledge or special expertise regarding the student
when such member is determined by the school district to have the
knowledge or expertise to fulfill this role on the committee;

- the school physician, if specifically requested in writing by the parent or
by a member of the school at least 72 hours prior to the meeting;

= an additional parent, if requested, in writing, at least 72 hours prior to the
CSE meeting by the parent, student or CSE member, who is a parent of
a student with a disability residing in the school district or a neighboring
school district, provided that such additional parent member may be the
parent of a student who has been declassified or has graduated within a
period not to exceed five years

= other persons having knowledge or special expertise regarding the
child, including related services personnel as appropriate, as the
school district or the parents shall designate. The determination of
knowledge or special expertise of that person shall be made by the
party who invited the individual to be a member of the CSE

= whenever appropriate, the student.
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The Board of Education also appoints subcommittees of the Committee on Special
Education. Subcommittees may perform all the functions of the Committee on
Special Education except when the student is being considered for initial placement
in a special class, initial placement in a special class outside the student's school of
attendance, or initial placement in a school primarily serving students with disabilities,
or a school outside of the student’s district. Upon receipt of a written request from a
parent, the subcommittee shall immediately refer to the Committee on Special Education
for its review of any recommendation of the subcommittee that is not acceptable to
the parent. Membership of each subcommittee shall include, but not be limited to:

« the parents of the student;

= the regular education teacher of the student if the student is, or may
be, participating in the regular education environment;

= not less than one special education teacher or, if appropriate, not
less than one special education service provider of the student;

= the subcommittee chairperson who is a representative of the district
and is qualified to provide, administer, or supervise special education
and who is knowledgeable about the general curriculum and about the
availability of the resources of the school district, who may also be the
member attending as the special education teacher, the special
education provider or the school psychologist;

= an individual who can interpret the instructional implications of
evaluation results, who may be a member of the team selected from
the regular, or special education teacher, or provider, or school
psychologist, or person with special knowledge, or expertise, or
district representative described above,

« such other persons having knowledge or special expertise regarding
the student, including related service personnel as appropriate, as the
committee or parent shall designate. The determination of knowledge
or special expertise of that person shall be made by the party who
invited the individual to be a member of the CSE;

- a school psychologist whenever a new psychological evaluation
is reviewed or a change to a program option with a more intensive
staff/student ratio is considered

= the student if appropriate

= arepresentative of a private school, BOCES or educational facility
when the CSE is considering an out-of-district placement.
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A member of such committee or subcommittee is not required to attend a meeting, in
whole or in part, if the parent and school district agree, in writing, that the attendance
of the member is not necessary because the member’s area of the curriculum or related
service is not being modified or discussed at the meeting; and a member may be
excused from attending a meeting, in whole or in part, when the meeting involves a
modification to or discussion of the curriculum or related services if the parent and
school district consent, in writing, to the excusal and the excused member submits to
the parent and committee written input into the development of the IEP, and in
particular written input with respect to their area of curriculum or related service prior
to the meeting. Such excusal and the written input, where required, shall be provided
not less than five days prior to the meeting date to allow the parent a reasonable time
to review and consider the request; provided, however, a parent shall retain the right
to request and/or agree to excuse a member at any time where a member is unable to
attend because of an emergency or unavoidable scheduling conflict and the school
district submits the written report for review and consideration by the parent within a
reasonable time prior to the meeting and prior to obtaining the written consent of the
parent for such excusal.

School-age student with a disability means a student with a disability who has not
attained the age of twenty-one prior to September 1st and who is entitled to attend
public schools pursuant to Section 3202 of New York Education law and who, because
of mental, physical or emotional reasons, has been identified as having a disability and
who require special services and programs approved by the department. Such term
does not include a student whose educational needs are due primarily to unfamiliarity
with the English language, environmental, cultural or economic factors. In making a
determination as to eligibility, a student shall not be determined to be a student with a
disability if the determinant factor is lack of instruction in reading or math or limited English
proficiency. The thirteen disability categories are listed and defined in Section 200.1
(zz) of the Commissioners Regulations.

Referral

The Committee on Special Education is responsible for evaluating all school aged
students suspected of having a disability, identifying the disability (or determining
that no disability exits), and recommending appropriate special education
program and services. Referrals can be made at any time during the twelve-
month year. Within 60 school days of receipt of consent for evaluation or referral
for review, as applicable, the Board of Education will review the recommendations
of the Committee on Special Education and arrange for appropriate special
education services. An initial referral for evaluation may be made by:

= the student's parent or person in parental relationship;

- a designee of the public school in which the student resides, or the
public school district the student legally attends or is eligible to attend,;

- the commissioner, or designee, of a public agency with responsibility
for the welfare, health or education of students;
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» adesignee of an educational program affiliated with a child care institution
with committee on education responsibility pursuant to section 4002(3) of the

Education Law.

A request for referral for an initial evaluation shall be made in writing to the school
district and may be made by:

A professional member of the school district in which the student resides,
or the public or private school the student legally attends or is eligible to
attend

A licensed physician

A judicial officer

A professional staff member of a public agency with responsibility for
welfare, health or education of children; or

A student who is 18 years of age or older, or an emancipated minor, who is
eligible to attend the public schools of the district

If such written request for referral is submitted by persons other than the student
or a judicial officer, it shall:

State the reasons for the referral and include any test resuits, records or
reports upon which the referral is based that are in the possession of the
person making the referral;

Describe, in writing, the intervention services, programs or instructional
methodologies used to remediate the student’s performance prior to the
request for referral, including supplementary aids or support services
provided for such purpose, or state the reasons why no such attempts were
made;

Describe the extent of parental contact or involvement prior to the request
for referral

Upon receipt of a request for referral that meets the above requirements, the school
district shall, within 10 school days, either:

Request parental consent to initiate the evaluation of the student, or
Provide the parent with a copy of the request to refer for an initial evaluation
and inform the parent of the right to refer for an initial evaluation and offer the
parents an opportunity to meet, and discuss the request for referral and, as
appropriate, the availability of appropriate regular education support services
for the student, with the building administrator or other designee of the school
district authorized to make a direct referral, and the party making the request
for referral if a professional member of the school district

All new entrants to the district are screened at the time of enrollment and such
screening, if indicative of a disabling condition, will lead to a CSE referral. All
referrals are made to the building principal or the Chairperson of the Committee.
The referral must be written and dated.
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Upon receipt of a referral, the Chairperson of the Committee on Special Education
will contact the parent or guardian and request consent for evaluation. A copy of A
Parent's Guide to Special Education and Due Process Rights are given to the parent
at this time. Translations are provided to assist parents as needed.

Referrals may be withdrawn under the following circumstances:

. The parent and the person submitting the referral agree to the withdrawal.
The building administrator, upon receipt of a referral or copy of a referral, may
request a meeting with the parent or person in parental relationship to the
student, and the student, if appropriate, to determine whether the student would
benefit from additional general education support services as an alternative to
special education, including the provision of general -educational, support
speech and language improvement services, and academic intervention
services and any other services designed to address the learning needs of the
student and maintain a student’s placement in regular education with the
provision of appropriate educational and support services. If the person making
the referral is a professional staff member of the school district in which the
student resides, that person shall attend such meeting. The building
administrator shall ensure that the parent understands the proceedings of the
meeting and shall arrange for the presence of an interpreter, if necessary. Any
other person making a referral shall have the opportunity to attend such meeting.
If at the meeting the parent or person in parental relationship and the building
administrator agree in writing that with the provision of additional general
education support services, the referral is unwarranted, the referral shall be
deemed withdrawn, and the building administrator shall provide a copy of the
agreement to the Chairperson of the Committee on Special Education, the
person who made the referral if a professional staff member of the school
district and, the parent or person in parental relationship. Such agreement
shall contain a description of the additional general education support services
to be provided and the proposed duration of such program. A copy of the
agreement shall also be placed in the student's cumulative education record
file.
The meeting:

« shall be conducted within 10 school days of the building
administrator's receipt of the referral; and

- shall not impede a Committee on Special Education from
continuing its duties and functions under this Part.

In the absence of a written agreement to withdraw the referral, as set forth
above, if the parent does not provide written consent for an initial
evaluation within 30 days of the receipt of the referral, the chairperson
shall document attempts, including but not limited to telephone calls made
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and/or attempted and the results of such, and correspondence sent and
any responses received by the chairperson or other representative of the
committee to obtain parental consent, and shall notify the board of
education that they may initiate an impartial due process hearing to permit
the district to conduct an evaluation of the student without the consent of

the parent.
CONSENT
1. Written consent of the parent, defined in section 200.1(1) of the

Regulations of the Commissioner of Education, is required:

Prior to conducting an initial evaluation or reevaluation, except that:

Parental consent is not required before reviewing existing data as
part of an evaluation or a reevaluation or administering a test or
other evaluation that is administered to all students unless, before
administration of that test or evaluation, consent is required of
parents of all students.

Parental consent need not be obtained for a reevaluation if the
school district can demonstrate that it has made reasonable efforts
to obtain that consent, and the student's parents failed to respond.

a. The school district must have a record of its
attempts to obtain parental consent

In the event the parent of the student to be evaluated does
not grant consent for an initial evaluation, such parent shall be
informed by the committee chairperson that, upon request, the
parent will be given an opportunity to attend an informal
conference with the commitiee or designated professionals
most familiar with the proposed evaluation, the person who
referred the student for such an evaluation, and counsel or an
advisor of the parent's choice, at which time the parent shall be
afforded an opportunity to ask questions regarding the proposed
evaluation. If at this meeting the parent and the person initiating
the referral agree in writing that the referral is not warranted,
the referral shall be withdrawn. Except in the case of a
preschool child, a student who is home instructed pursuant to
Section 100.10 of the Commissioner's Regulations or a student
placed in a private school by the parents at their own expense,
if the parent does not request or attend such a conference, or
continues to withhold consent for evaluation otherwise required
for a period of 30 days after the date of receipt of a referral,
the board of education may initiate an impartial hearing to be
conducted in accordance with subdivision (i) of this section
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for the purpose of determining whether such an evaluation shall
be conducted without parental consent.

Prior to the initial provision of special education to a student who
has not previously been identified as having a disability:

a. Consent for initial evaluation may not be construed as
consent for initial provision of special education services.

Prior to releasing any personally identifiable information as
described in subdivision (3) of this section, in accordance with
sections 200.2(b)(6) and 200.4(g) of this Part.

Prior to each time the school district proposes to access a parent's
private insurance proceeds.

a. The parents must be informed that their refusal to permit
the school district to access their private insurance does
not relieve the school district of its responsibility to ensure
that all required services are provided at no cost to the
parents.

If the parents of a student with a disability refuse consent for an initial
evaluation or reevaluation, the school district may continue to pursue
those evaluations by using the due process procedures.

A school district may not use a parent's refusal to consent to one service or activity
under paragraph (1) of this subdivision to deny the parent or child any other services,
benefit or activity of the school district, except for the conditions under paragraph (1)
of this subdivision for which consent is required.

If the parent refuses consent or fails to respond to the request to provide consent to

the initial provision of special education programs and services, or at any time
subsequent to providing consent, revokes consent, in writing, for the continued
provision of special education programs and services, the school district shall not
provide the special education programs or services to the student and shall not use the
due process procedures to challenge the parents refusal or revocation of consent.
However, the school district shall not be considered to be in violation of the requirement
to make available a free appropriate public education because of the failure to provide
special education programs and services for which the parent refuses or fails to provide
consent; and the school district shall not be required to convene a meeting of the
committee on special education or develop an IEP for the student. Where consent for
special education services is revoked after provision of services to a student, the school
district shall provide prior written notice before ceasing the provision of special
education programs and services.
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valuation and Recommen ion

1.

Written prior notice that meets the requirements of
section 200.1(oo) of the Commissioner’'s Regulations
must be given to the parents of a student with a disability
a reasonable time before the school district proposes to,
or refuses to initiate or change the identification,
evaluation, educational placement of the student, or the
provision of a free appropriate public education to the
student.

If the notice relates to an action proposed by the school
district that also requires parental consent under
subdivision (b) of Part 200 of the Commissioner's
Regulations, the district must give notice at the same
time it requests parent consent.

The notice must include:

i a description of the action proposed or
refused by the district;

ii. an explanation of why the district proposes or
refuses to take the action;

iii. a description of any other options that the
district considered and the reasons why
those options were rejected;

iv. a description of each evaluation procedure,
test, record or report the district used as a
basis for the proposed or refused action;

V. a description of any other factors that are
relevant to the district's proposal or refusal,

vi. a statement that the parents of a student with a
disability have protection under the procedural
safeguards of this the Commissioner's
Regulations and the means by which a copy of
a description of the procedural safeguards can
be obtained; and

vii. sources for parents to contact to obtain
assistance in understanding the provisions of
this Part.
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5.

The notice must be written in language understandable
to the general public and provided in the native language
of the parent or other mode of communication used by
the parent, unless it is clearly not feasible to do so. If the
native language or other mode of communication of the
parent is not a written language, the school district shall
take steps to ensure that the prior written notice is
translated orally or by other means to the parent in his or
her native language or other mode of communication;
that the parent understands the content of the notice;
and that there is written evidence that the requirements
of this section have been met.

In addition to the requirements of paragraphs (3) and
(4) of this section:

i. Upon receipt of a referral for initial evaluation or
prior to conducting a reevaluation, such prior
written notice shall include a description of the
proposed evaluation or reevaluation and the
uses to be made of the information and indicate
that the parent may submit evaluation
information which, if submitted, shall be
considered by the committee on special
education as part of its evaluation or review.

il. Upon a board of education's disagreement with
the recommendation of the committee on special
education pursuant to section 200.4(e)(2) of the
Commissioner's Regulations, the notice to the

parent and to the committee shall set forth

in

writing a statement of the board of education's
reasons and indicate that the recommendation will
be sent back to the committee, with notice of the
need to schedule a timely meeting to review the
board's concerns and to revise the IEP as deemed

appropriate.

iii. Prior to the student's graduation with a Local
high school or Regents diploma, such notice
must indicate that the student is not eligible to
receive a free appropriate public education after
graduation with the receipt of the Local high
school or Regents diploma.
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EVALUATION

vi.

Vii.

Prior to the student's - - exit with a Skills and
Achievement Credential, such prior written
notice must indicate that the student continues
to be eligible for a free appropriate public
education until the end of the school year in
which the student turns age 21 or until the
receipt of a regular high school diploma.

Written Notice Upon Graduation or Aging Out For
students described in section 200.4(i)(1)notice
must be provided to the parent and, beginning at
age 18 to the student, in accordance with section

200.4 ()(2) and (3)

For a student whom the committee on special
education has determined to be at risk of a
future residential placement, information must
be provided to the parent on community
support services that may be available to the
family, including the name and address of
agencies which can perform an assessment of
a family's community support needs, where
such list has been made available to the
committee.

For students recommended for an approved

private school, a copy of the approved private
school's policy on the use of psychotropic
medication must be provided to the student's
parents if the school uses psychotropic
medication.

The initial evaluation will consist of procedures to determine whether a student
is a student with a disability and to determine the educational needs of such
a student. The evaluation will include a variety of assessment tools and
strategies including information provided by the parent to gather relevant
functional and developmental information about the student and information
related to enabling the student to participate and progress in the general
education curriculum. The individual evaluation will appropriately assess
the student in all areas of suspected disabilities including at least the
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following, at no cost to the parent:

+ a physical examination;

- an individual psychological examination, except when a school psychologist
determines after an assessment of a school-age student that further evaluation
is unnecessary. Whenever a psychologist determines that a psychological
evaluation is unnecessary, the psychologist will prepare a written report of such
assessment, including a statement of the reasons the evaluation is
unnecessary, which will be reviewed by the Committee;

< an observation of the student in the current educational placement;
= asocial history;

- other appropriate assessments or evaluations, including a functional
behavioral assessment for a student whose behavior impedes his or her learning
or that of others, as necessary to appropriately assess the student in all areas
related to the suspected disability(ies).

The evaluator will use technically sound instruments that may assess the relative
contribution of cognitive and behavioral factors, in addition to physical or
developmental factors. Test will be administered in the student's native language or
other mode of communication, unless it is clearly not feasible to do so. The tests will
be validated for the specific purpose for which they are used and will be administered
by trained personnel. Tests will be administered so as not to be racially or culturally
discriminatory. The CSE will arrange for specialized evaluations where necessary,
using appropriate resources outside of the district. These assessments may include,
but are not limited to, bilingual evaluations, psychiatric and neurological
examinations, audiological evaluations, visual evaluations, vocational evaluations
and assistive technology assessments. Specialized evaluations are not limited to the
initial evaluation process; they may be indicated at any time. The CSE shall maintain
a list of appropriate resources and certified professionals for this purpose.

A variety of assessment tools and strategies to gather relevant functional and
developmental information, including information provided by the parents, will be
used in determining whether the student is a student with a disability and the
content of the student's individualized education program, including information
related to enabling the student to be involved in and progress in the general
education curriculum. No single procedure is used as the sole criterion for
determining whether a student is a student with a disability and for determining an
appropriate educational program for a student. The evaluation will be sufficiently
comprehensive in order to identify all of the student's special education needs,
whether or not commonly linked to the disability category in which the student has
been identified. Existing evaluation data on the student will be reviewed, including
evaluations and information provided by the student's parents, current classroom-
based assessments and observations, and teacher and related service providers'
observations. Assessment tools and strategies are used to provide relevant
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information that directly assists persons in determining the educational needs of
the student. Assessments of student

with disabilities who transfer from one school district to another school district in the
same academic year will be coordinated with the student's prior and subsequent
schools, as necessary, and as expeditiously as possible to ensure prompt
completion of full evaluations. The initial evaluation to determine if a studentis a
student with a disability will be completed within 60 days of receiving parental
consent for the evaluation unless the student enrolls in the district after the
evaluation timeline has begun in the student's previous school district, or the parent
of the student repeatedly fails or refuses to produce the student for evaluation.

As a part of an initial evaluation, if appropriate, and as a part of any reevaluation,
a group that includes the committee on special education, and other qualified
professionals, as appropriate, shall review existing evaluation data on the student,
including evaluations and information provided by the parent, current classroom-
based assessments and observations, and observations by teachers and related
service providers, to determine what additional data are needed by the committee
on special education. The group may conduct its review without a meeting.

When an evaluation is completed, a CSE meeting is scheduled. Reasonable
measures will be made to ensure the parent attends the meeting.

This means:

. A written notice is sent to the parent at least five days prior advising them
of the meeting.[As at page 8, this is incorrect language relating to PWN, not a CSE
meeting invite and, again, | recommend the following language be stricken but
nothing added because the addition would run an additional page] --

. At least two additional attempts are made to notify the parents of the
scheduled meeting. This may mean scheduling additional meeting times, written
notices, and telephone calls to the parents to ensure their participation.

ELIGIBILITY DETERMINATION

When the evaluations are complete, the CSE, including the parents and, if
appropriate, the student, will meet to review the evaluation information to determine
eligibility for special education, and if appropriate, develop an Individualized
Education Program (IEP). The CSE will consider all evaluation information
including evaluations provided by the parents. In making a determination of
eligibility for special education, a student will not be identified as a child with a
disability if the determinant factor is lack of appropriate instruction in reading,
including explicit and systematic instruction in phonemic awareness, phonics,
vocabulary development, reading fluency (including oral reading skills) and reading
comprehension strategies, lack of instruction in math or limited English proficiency.
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In determining whether a student has a learning disability, the school district may
use a process that determines if the student responds to scientific, research-based
intervention as part of the evaluation procedures. Additional procedures for eligibility
as a student with a learning disability shall comport with the requirements set forth
in 200.4(j), including specific documentation of eligibility. The district is not required
to consider whether a student has a severe discrepancy between achievement and
intellectual ability. A student with a disability will remain eligible to receive special
education services even if the student is advancing from grade to grade.

The CSE will ensure that parents are provided with copies of the evaluation reports
prior to, or at, the CSE meeting. Parents will be provided with documentation of
determination of eligibility. The results of the evaluation will be provided to the
parents in their native language or other mode of communication. Consensus is
the preferred decision making process.

RECOMMENDATION

The Committee on Special Education reviews the results of the evaluation to
determine eligibility and submits a recommendation to the Board of Education. For
student not previously identified as having a disability, the Committee on Special
Education shall provide a recommendation to the Board of Education which shall
arrange for appropriate special education programs and services to be provided to
the student with a disability within sixty school days of the receipt of consent to
evaluate or within 60 days of the referral for review for a student with a disability,
except that if such recommendation is for placement in an approved in-state or out-
of-state private school, the board of education shall arrange for such programs and
services within 30 school days of the board of education receipt of such
recommendation from the committee on special education.

If the Committee determines the student is ineligible for special education, written
notification is sent to the parent/guardian and to the principal, indicating the reasons
for the finding. If a student is found ineligible to receive special education services,
a copy of the recommendation and appropriate evaluation material shall be
provided to the building administrator. The building administrator shall determine
what support services, if appropriate, shall be provided to the student and, shall
ensure the services are provided.

If the parent of a student refuses to consent or fails to respond to a request to
provide such consent to the provision of special education programs and services,
the school district shall not provide the special education program and services to
the student and shall not use due process procedures to challenge the parent's
refusal to consent.
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Individualized Education Program

If a student has been determined to be eligible for special education services, the

Committee on Special Education or Preschool Committee on Special Education

must develop an individualized education program (IEP). In developing the

recommendations for the IEP, the Committee must consider the resuits of the initial

or most recent evaluation; the student's strengths; the concerns

of the parents for enhancing the education of their child, the academic,
developmental and functional needs of the student, including, as appropriate, and
other special considerations set forth on 200.4(d)(3), the results of the student's
performance on any general, State or district- wide tests; and other factors unique
to the student's disability. These recommendations shall include:

= The classification of disability pursuant to 200.1(mm) or (ZZ),

« the student's present levels of academic achievement and functional
performance and individual needs in the following areas: academic or
educational achievement and learning characteristics, social
development, physical development and management needs
including how the disability affects student involvement and progress
in the general curriculum;

< measurable annual goals, consistent with the student's needs and abilities,
related to enabling the student to be involved in and progress in the general
education curriculum and meeting each of the student's other educational
needs that result from the student's disability. Each annual goal shall include
evaluative criteria, evaluation procedures and schedules to be used to
measure progress toward meeting the annual goal, and the |IEP will identify
when periodic reports on the progress the student is making will be provided
to the student's parents;

» short-term instructional objectives and benchmarks for a student who
takes the NYS alternative assessment and for each preschool student;

- special education and related services and supplementary aids and
services to be provided to the student, or on behalf of the student, and a
statement of the program modifications or supports for school personnel in
order for the student to advance appropriately toward attaining annual
goals, to be involved and progress in general curriculum, and to be
educated and participate in activities with other students with and without
disabilities; The recommended program and services shall, to the extent
practicable, be based on peer-reviewed research;

= Class size;

< the extent to which a student's parents will receive parent counseling and
training, when appropriate;
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thé extent, if any, to which the student will not participate with typically
developed students in the general education class and in other activities;

if a student is not participating in a regular physical education program,
the extent to which the student will participate in specially designed
instruction in physical education including adapted physical education
and for a preschool student, identify if the provision of IEP services will
be in a setting with no regular contact with age-appropriate peers without
disabilities or the extent, if any, to which the student will not participate
in appropriate activities with age-appropriate non-disabled peers;

any individual testing accommodations to be used consistently by the
student in the administration of State or district-wide assessments of
student achievement and in accordance with the State Education
Department policy, that are needed in order for the student to participate;

if the Committee determines that the student will not participate in a
particular State or district wide assessment or part of such assessment,
a statement of why the assessment is not appropriate and how the
student will be assessed;

the projected date for the beginning of the services and modifications and
the anticipated frequency, location, and duration of those services and
modifications;

how the student's progress towards the annual goals will be measured, how
the student's parents will be regularly informed of their child's progress
towards annual goals, and the extent to which that progress is sufficient to
enable the student to achieve the goals by the end of the year,

The general education classes in which the student will receive
consultant services;

a description of assistive technology devices or services needed for the
student to benefit from education;

whether the student is eligible for twelve-month program or services to
prevent substantial regression and, if so, the identity of the provider; and for
preschool students, a statement of the reasons for such recommendation;
and

projected date of the review of the student’s needs.

For those students beginning not later than the first IEP to be in effect when
the student is age 15, and at a younger age, if determined appropriate, and
updated annually, the IEP shall include:

- under the student's present levels of performance, a statement
of the student's needs, taking into account the student's
strengths, preferences and interests, as they relate to transition
from school to post-school activities;
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= appropriate measurable post-secondary goals based upon age
appropriate transition assessments relating to training,
education;

» a statement of the transition service needs of the student that
focuses on the student's course of study, such participation in
advanced placement courses or a vocational education program;

= needed activities to facilitate the student's movement from school to
post-school activities including instruction, related services,
community experiences, the development of employment and other
post-school adult living objectives and, when appropriate, acquisition
of daily living skills and functional vocational evaluation; and

= a statement of the responsibilities of the school district and, when
applicable, participating agencies for the provision of such services
and activities that promote movement from school to post- school
opportunities, or both, before the student leaves the school setting.

In developing the recommendations for the IEP, the CSE will consider the
results of the initial or most recent evaluation, the student's strengths, the
concerns of the parents, the results of the student's performance on any
general State or district-wide tests, and other factors unique to the student's
disability. The CSE will ensure that each student with a disability has an IEP
in effect at the beginning of the school year and that an |IEP is provided at
no cost to the student's parent

Consideration of Special Factors:

In the case of a student whose behavior impedes his or her learning or
that of others, consider, when appropriate, strategies, including positive
interventions, and supports to address that behavior that are consistent
with the requirements in section 200.22 for program standards for
behavioral interventions;

In the case of a student with limited English proficiency, consider the
language needs of the student as such needs relate to the student's IEP,

In the case of a student who is blind or visually impaired, provide for
instruction in Braille and the use of Braille unless the CSE determines after
an evaluation of the student's reading and writing skills, needs, and
appropriate reading and writing media (including an evaluation of the
student's future needs for instruction in Braille or the use of Braille), that
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instruction in Braille or use of Braille is not appropriate for the student; and

Consider the communication needs of the student, and in the case of a
student who is deaf or hard of hearing, consider the student's language
and communication needs, opportunities for direct communications with
peers and professional personnel in the student's language and
communication mode, academic level, and full range of needs, including

opportunities for direct instruction in the student's language and
communication mode.

Consider whether the student requires assistive technology devices and
services, including whether the use of school-purchased assistive
technology devices is required to be used in the student's home or in other

settings in order for the student to receive a free appropriate public
education.

Include a statement in the IEP if, in considering the special factors listed above,
the Committee has determined a student needs a particular device or service

(including an intervention, accommodation, or other program modification)
order for the student to receive a free appropriate public education.

Transfer Students:

Transfer within New York State. In the case of a student with a disability who
had an |IEP that was in effect in NYS and who transfers from a school district
and enrolls in the Rhinebeck Central School District within the same academic
year, this district shall provide the student with a free appropriate public
education, including services comparable to those described in the previous
IEP, in consultation with the parents, until such time as this district adopts the
previous IEP or develops, adopts and implements a new |IEP.

Transfer from outside New York State. In the case of a student with a
disability who transfers school districts within the same academic year, enrolls
in the Rhinebeck Central School District and had an IEP that was in effect in
another state, this district shall provide the student with a free appropriate
public education, including services comparable to those described in the
previous IEP, in consultation with the parents, until such time as the district
conducts an evaluation, if necessary, and develops a new IEP, if appropriate.

To facilitate the transition for a transfer student, the Rhinebeck Central School
District will take reasonable steps to promptly obtain the student's records,
including the IEP and supporting documents and any other records relating to
the provision of special education services to the student, from the previous
school in which the student was enrolled.

in
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Annual Review

At least once a year, the Committee on Special Education conducts an individual
review for each student identified with a disability receiving special education
services. The purpose of the annual review is to review the status of each student
with a disability to determine if the annual goals are being achieved and to
recommend the continuation, modification, or termination of the provision of the
special education program and services for the student. The Committee on Special
Education reviews the student's IEP and other current information pertaining to the
student's performance. Updated reports, educational evaluations, teacher
summaries and report cards may be utilized to measure growth, assess progress
and make recommendations. Team members, including administrators, special
education staff, classroom teachers and parents meet
with the Committee to discuss the academic, social and emotional progress of
the child. If a revision of the student's IEP is recommended, it must address:
= any lack of expected progress toward the annual goals and in the
general curriculum, if appropriate;
= the results of any reevaluation and any information about the student
provided to, or by, the parent;
= the student's anticipated needs;
= any other matters, including the student's need for test
accommodations and/or modifications.

Amendments to the IEP. Amendments to an IEP may be made after the annual
review without the need for a CSE meeting when the parents and District mutually
agree to do so following written notice to the parent and receipt of parental
consent. A written document may amend or modify the student's current IEP,
provided that the parents receive prior written notice of any changes to the IEP,
and that the parents receive a copy of the document that amends or modifies the
IEP or, upon request, is provided with a revised copy of the entire IEP with the
amendments incorporated.

Reevaluation

The Committee on Special Education must arrange for a comprehensive
reevaluation of each student with a disability by a multi-disciplinary team at least
every three (3) years, but not more than once a year unless the parent and a
representative of the school district appointed to the CSE agree otherwise. The
purpose of the reevaluation is to ensure that the student continues to qualify for
and need special education services. The reevaluation shall be sufficient to
determine the student's individual needs, educational progress and achievement,
the student's ability to participate in instructional programs in regular education,
and the student's continuing eligibility for special education. The student is
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reexamined by a multi-disciplinary team in the areas of management needs,
academic, social/lemotional and physical functioning. Both standardized and
non-standardized measurements are utilized in order to clearly identify areas
of strengths and weaknesses. Historical information is used together with new
data from student, parents, teachers, evaluators and other staff to determine
each student's individual needs as well as continuing eligibility for special
education. The Committee on Special Education must address the results of
any reevaluations in a meeting to review, and, as appropriate, revise the
student's IEP. To the extent possible, the school district will encourage the

consolidation of reevaluation meetings and other CSE meetings for the
student.

Parental consent is obtained prior to conducting the reevaluation of a student with
a disability. If the district takes reasonable measures to obtain consent and the

student's parent fails to respond, reevaluation may take place without parental
consent.

The Committee on Special Education may determine that no additional testing is
necessary as a part of the reevaluation process. in this case, the Committee will
notify the parent of the reasons for the determination, and of the right of the parent
to request an evaluation.

The school district will evaluate a student with a disability prior to declassification,
but will not conduct a reevaluation of student before the termination of a student's
eligibility due to graduation with a high school diploma or exceeding the age
eligibility for special education services. '

The district is required to provide a graduating or aging-out student with a
summary of the student's academic achievement and functional performance,
which will include recommendations on how to assist the student in meeting his
or her post-secondary goals.

Additional IEP and Placement Considerations

Provision of IEPs to Teachers and Other Service Providers

In accordance with Chapter 408 of the Laws of 2002, amending Section 4402 of
the New York Education Law, the District has implemented procedures to ensure
that a copy of the IEP for each student with a disability is provided to each
regular education and special education teacher, each related service provider,
and to others who have a role in implementing the IEP. Procedures ensure that
each person with a role in implementing the services described in the IEP has an
opportunity to review the IEP and to discuss with the special education professional
who is the case manager for the student the responsibilities associated with fulfilling
IEP requirements. Procedures also ensure that the IEP
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remains a confidential document in compliance with Federal and State laws and
regulations, including the Individuals with Disabilities Education Act (IDEA) and the
Family Education Rights and Privacy Act (FERPA).

In accordance with the IDEA and Part 200 of the Commissioner's Regulations, the
District has implemented a plan and policy to establish pre-referral interventions
to remediate a student's educational progress before consideration of referral to
the Committee on Special Education (CSE).

In keeping with this policy, it is the responsibility of the building level Instructional
Support Teams to investigate all possible avenues of educational support services
that would enable the student to achieve the learning standards. These services
may include, but are not limited to, functional behavioral assessments and
behavior intervention plans, remedial and developmental reading, speech and
language improvement services, evaluations, individual and group counseling,
consultation with staff and families, instructional strategies and methodologies
building level educational support, Academic Intervention Services and ELL
services. These services may be provided during the school day. They must be
afforded to all students who do not meet the minimum designated standards on
State assessments, and to Limited English Proficient (LEP) students who do not
achieve the annual CR Part 154 performance standards. Consistent with the
District AIS Description, supplemental instruction in English, Language Arts, Math,
Social Studies, and Science as well as support services to deal with barriers to
student progress such as attendance, discipline, health, family nutrition, and
transient issues will be afforded to students who score below level 3 on elementary
or intermediate State assessments or score below the State designated or local
performance levels on any one of the State examinations required for graduation.

All school-wide approaches to provide remediation activities for students who are
at risk of not meeting State standards or in danger of not meeting graduation
requirements will be considered prior to making referrals to the CSE. These
approaches may also include but are not limited to extra teachers or teacher aide
support, student or volunteer tutorial assistance, counseling support, computer
assisted programs. The principal shall notify each student's parents whenever
Academic Intervention Services (AlS) are provided and shall ensure that written
quarterly progress reports are provided in the native language of the parents. These
school-wide approaches shall serve as pre-referral interventions prior to
consideration of special education programs through the Committee on Special
Education (CSE).

- The CSE referral form used by the district staff will describe in writing the
intervention services, programs or instructional methodologies used to remediate
the student's performance prior to referral, including any supplementary aides or
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support services provided, or the reason why no such attempts have been made.
The principal and/or building child study team shall maintain a record of pre-
referral interventions implemented for each student. Each referral shall be
reviewed to determine its appropriateness and whether pre-referral interventions
have been adequately utilized, and if further interventions are deemed necessary.

[The following is repetitious to what has already been described at page 15 and,
therefore, | recommend it be stricken-

These pre-referral interventions will not be utilized as a barrier to prevent
appropriate referrals for special education services but shall be used to assess
the ability of the student to benefit from regular education services.

nvir

The District provides a wide continuum of services, ranging from placement in
regular education classes with support and related services to residential
settings. The District is committed to the policy of placing students in the least
restrictive environment consistent with their needs. Least Restrictive
Environment means that the placement of students with disabilities in special
classes, separate schools or other removal from the general educational
environment occurs only when the nature or severity of the disabilities such that

even with the use of supplementary aids and services, education cannot be
satisfactorily achieved.

Placement shall be based on the student's individualized education program and
determined at least annually.

= Placement shall be as close as possible to the student's home, and unless
the student's individualized education program requires some other

arrangement, the student shall be educated in the school he or she would
have attended if not disabled.

= In selecting the least restrictive environment, consideration must be given

to any potential harmful effect on the student or on the quality of services
that he or she needs; and

« A student with a disability must not be removed from education in age-
appropriate regular classrooms solely because of needed modifications in
the general curriculum.

Procedures to Implement Least Restrictive Envi  Requi I

= The student will receive a comprehensive, nonbiased, individual evaluation
in the student's dominant language or other mode of communication, uniess
it is clearly not feasible to do so, to determine his/her educational needs. In
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making a determination of a student's eligibility, the CSE shall not determine
a student to be a student with a disability if the determination factor is lack
of appropriate instruction in reading or math or limited English proficiency.
The CSE must review evaluation information to determine whether any
additions or modifications to special education services are needed to
enable the student to participate, as appropriate, in the general curriculum.

Prior to placement in special education, the CSE will ensure that the
appropriateness of the resources of the general education program,
including educational support services, have been considered.

A student's educational program will be developed with the meaningful
involvement of the student's parent or guardian and teacher and the student,
when appropriate. The Committee will include persons knowledgeable
about the student, the meaning of the evaluation data, and the continuum of
placement options. IDEA requires that at least one of the student's general
education teachers must be a member of the Committee (if the student is,
or may be, participating in the general education environment). In addition,
the representative of the school district qualified to provide or supervise
special education must be knowledgeable about the general curriculum and
the availability of resources of the school district. The individual
knowledgeable about the evaluation data must be able to interpret the
instructional implications of the evaluation results.

The Committee on Special Education or Committee on Preschool Special
Education will first consider placement in general education with
appropriate support for the student and the student's teachers. The IEP
must include statements of the student's present levels of educational
performance, including how the student's disability affects involvement and
progress in the general curriculum; or for preschool students, as
appropriate, how the disability affects the student's participation in
appropriate activities.

Measurable annual goals, including benchmarks or short-term objectives,
for students who are eligible to take alternate assessments, must be
related to meeting the student's needs that result from the disability to
enable the student to be involved in and progress in the general curriculum

and meeting each of the student's other educational needs that result from
the disability.

Alternative placements, such as, special schools or other removal from the
general education environment will be considered only when the
CPSE/CSE determines that a student's education cannot be satisfactorily
achieved even with the use of supplementary aids and services.

The IEP of the student will include an explanation of the extent to which
the student will not participate with students who do not have disabilities.
The parent or guardian and the board of education will be provided a
recommendation from the CPSE/CSE which describes the program and
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placement options considered for the student and a rationale for those
options not selected.

- The CPSE/CSE must indicate clearly defined expected benefits to the
student from the special education program selected in the areas of
academic or educational achievement and learning characteristics, social
development, physical development and management needs.

= The CPSE/CSE will conduct an annual review of the student's needs for
continuation or modification of the provision of special education
programs and services. Such review shall consider the educational

progress of the student and the student's ability to participate in general
education programs.

= The district is committed to the policy of placing students with disabilities
in the least restrictive environment consistent with their needs. The
district provides the full continuum of services as described in 200.6 of the
Commissioner's Regulations.

Provision Of A iate Special Education Services To Enabl
Invol { And P In The G | Education Curricul

The Individuals with Disabilities Act (IDEA) presumes that all students with
disabilities will be educated in general education classes to the maximum extent
appropriate based on the unique needs of the student. The special education
and related services a student receives must support a student's successful

participation in the general education curriculum and should not be considered
as a separate service or program.

All students with disabilities who reside in the Rhinebeck Central School District
shall be provided with an appropriate individual educational program (IEP) that
meets the student's unique educational needs as determined and recommended
by the Committee on Special Education (CSE) and arranged for by the Board of
Education. This IEP shall be designed to enable involvement and foster progress
in general education to the extent appropriate to the needs of the student. In
designing the IEP, the CSE will consider the present levels of performance and
the expected learning outcomes of the student. The student's academic, social
development, physical development, and management needs will be the basis for
written annual goals and short-term objectives, as required.

In keeping with this policy, the CSE will consider participation in regular education
classes at each initial, program or annual review for the student, as well as the
appropriate support or related services needed for the student to make
educational progress in the general education curriculum. Modifications and
accommodations that facilitate participation in the general education program will
also be considered. Progress or educational benefit shall be indicated by
successful academic progress, including improvement in skills, achievement on
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State mandated examinations, ability to perform activities of daily living and an
increase in adaptive behavior. Progress will also be considered in the social
areas, including relationships with peers and adults, feelings about one's self, and
the adjustment to school and community environments. Physical development
areas such as the student's improvement in motor or sensory areas, health, vitality
and physical skills and the decrease of management needs that require
environmental modifications or human resources shall also be considered as
progress.

The District will ensure equal access to a diploma for all students with disabilities
through supported participation in general education classes and through special
education classes that provide equivalent instruction designed to enable students
to attain the State learning standards and pass State assessments. Appropriate
Academic Intervention Services shall also be considered and determined by the
building instructional support teams to assist students with disabilities in meeting
academic goals. These services shall be in addition to the special education
services deemed appropriate by the CSE. No student, by virtue of designation as
a student with a disability, shall be precluded from receiving equivalent instruction
unless the CSE has determined that the student requires a Skills and Achievement
Commencement Credentials program. [f the student has the potential to achieve
a regular High School diploma but requires a restrictive environment outside the
District, the CSE will seek placement in a program that provides equivalent
instruction designed to enable the student to attain the State learning standards
and pass new State assessments.

The District will also ensure equal access for students with disabilities to after
school activities such as clubs, sports, or evening activities and will provide, as
recommended by the CSE, appropriate services to enable this participation.
Students who are receiving education in out-of-district facilities, as recommended
by the CSE, shall also have an equal opportunity to participate in these activities,
as deemed appropriate based on their individualized needs.

Exemption From Foreign | Requirement

Commissioner of Education Regulation 100.2(d) sets forth the typical
requirement for credit compliance in the study of a foreign language other than
English.

Students identified as having disabilities may be exempted from this requirement if
their Individualized Education Program (IEP) indicates that such requirement is
inappropriate. Only those students whose disabilities specifically and severely impair
receptive and/or expressive language skills, or exhibit other behavioral or learning
problems that would impact ability to benefit from foreign language instruction may
be exempt from the foreign language requirements, as most students would benefit
from exposure to a foreign language. The reasons for any exemption will be specified
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in the IEP. Therefore, at annual review for all students with disabilities who are
completing seventh or eighth grade, the CSE will take the following steps:

. Student schedule and report cards will be reviewed to determine whether
the language requirement has been completed.
. If the language requirement has not been completed, attention will be paid

to speech and language levels, learning characteristics, and emotional factors
which may be relevant to ability to benefit from language instruction in the following
year.

. In determining whether or not exemption is appropriate, particular
attention will be paid to severity of the speech and language impairment.
Exemption may be granted if a student is severely speech and language
impaired or if other factors justify such exemption. If the CSE concludes that

exemption is warranted, reasons will be provided in a statement accompanying
the IEP.

. Modifications and accommodations that facilitate participation in the

foreign language program will be considered by the CSE at the time of the
annual review.

. If a student with a disability is assigned to a foreign language class, the
teacher of the class is responsible for reviewing the student’s |EP, which

includes modifications and accommaodations, prior to the student attending the
class.

The Rhinebeck Central School District, and State Education Department policies,
strongly support the study of foreign language by students with disabilities and the

fulfilment of the language requirement by all students prior to completion of twelfth
grade.

Extended School Year Services (CPSE/CSE)

The Committee on Preschool Special Education (CPSE) or the Committee on
Special Education (CSE) will determine whether a student requires a structured
learning environment of up to 12 months to prevent substantial regression.
Substantial regression as defined by Regulations, would be indicated by a
student's inability to maintain developmental levels due to a loss of skill or
knowledge during the months of July and August of such severity so as to require
an inordinate period of review at the beginning of the school year to reestablish
and maintain IEP goals and objectives mastered at the end of the previous school
year. A special program or service shall operate for at least 30 days during the
months of July and August. The decision about eligibility for extended school year
services will be made at the time of the student's annual review, provided that this
decision will be made in all instances prior to July 1 of the upcoming school year.
In accordance with Section 200.6-(k) and 200.16(h) of the Commissioner's
Regulations, students will be considered for twelve-month special services and/or
programs to prevent substantial regression if they are:
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= preschool students/school age students whose management needs are
determined to be highly intensive and require a high degree of
individualized attention and intervention and who are placed in special
classes;

= preschool students/school age students with severe multiple disabilities,
whose programs consist primarily of habilitation and treatment;

= preschool students/school age students who are recommended for home
and hospital instruction or students/preschool students whose special
education needs are determined to be highly intensive and require a high
degree of individualized attention and intervention or who have severe
multiple disabilities and require primarily habilitation and treatment;

= preschool students/school age students whose needs are so severe that
they can be met only in a seven-day residential program; or

» preschool students/school age students receiving other special education
services who, because of their disabilities, exhibit the need for a twelve-
month special service and/or program provided in a structured learning
environment in order to prevent substantial regression.

Both quantitative and qualitative information will be reviewed by the Committee to
substantiate the need for providing such services and programs. A student is
eligible for a twelve-month service or program when the period of review or re-
teaching required to recoup the skill or knowledge level attained by the end of the
prior school year is beyond the time ordinarily reserved for that purpose at the
beginning of the school year. The typical period of review or re-teaching ranges
between 20 and 40 school days. As a guideline for the purpose of determining
eligibility for an extended schoolyear program, a review period of eight weeks or
more would indicate that substantial regression has occurred.

Declassification of Students with Disabilities

When a student who has been receiving special education services can participate
in a regular education program without special education support, the student can
be considered for declassification.

The recommendation to declassify students with disabilities is the responsibility of
the Committee on Preschool Education (CPSE) and Committee on Special
Education (CSE). As declassification constitutes a significant change of
identification and placement, CPSE and the CSE shall reevaluate the child prior to
making this recommendation. The CPSE and CSE shall also provide prior notice
in the native language or other mode of communication of the home, to the child's
parent or guardian, that a reevaluation is being sought for the purpose of
considering declassification and request written consent for this evaluation. If the
initial request for consent for reevaluation is unsuccessful, alternate measures will
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be taken to obtain consent and will be documented. If reasonable attempts have
been made to obtain consent and have been documented but no response is
received from the parent or guardian, the CPSE and CSE shall reevaluate the
child without consent.

In order to determine the nature of this reevaluation, the school staff including
members of the CPSE and CSE and other qualified professionals may review the
existing evaluation data on the student including evaluations provided by the
parents or guardians, current class assessments, observations by teachers,
reports by related service providers and other professionals. This review shall not
constitute a CPSE and a CSE meeting. On the basis of this review, the District
may decide that no further data is needed. In this case, the CPSE and CSE shall
notify the parents or guardians that further assessment has been deemed
unnecessary and that they have a right to request further assessment to determine
if their child continues to be a student with a disability. If the parent or guardian
does not request further assessment, the CPSE and the CSE may meet to review the
existing information and to consider declassification. A copy of this informal
evaluation report shall be made available to the parent or guardian.

In conducting its review, the CPSE and the CSE will consider the student's ability
to participate in instructional programs in regular education, the student's ability

to benefit from special education, and the student's continued eligibility to be
identified as a child with a disability according to the criteria set forth in IDEA, the
Part 200 Commissioner's Regulations and the District's existing policies and
procedures. The CPSE and the CSE must also consider the provision of
educational and support services to the student upon declassification. Upon
declassification, the CPSE and CSE shall identify any declassification support
services including the projected date of initiation of such services and the duration
of these services. Declassification services shall be provided for no more than a
year following the declassification date. Recommendations for declassification
support services and appropriate evaluation information shall be forwarded to the
building administrator who shall determine any additional educational support
services, academic intervention services, or other services that may be appropriate
for the child.

Even though a student may no longer require special education services, the
student may require accommodations to enable the student's access to the
programs of the District. In such instances, the student will be referred to the
District's Section 504 team. In such instances, the effects of a disability may
continue to prevent the student from demonstrating achievement of certain
knowledge and skills. In such cases, a student who has been recommended for
declassification may continue to need the testing modifications previously
documented in an |IEP. If this determination is made by the CSE and documented
in the recommendation for declassification, the testing modifications must continue
to be consistently provided to the student for the balance of his or her public school
education. Alternatively, after the expiration of the student's declassification
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support services plan, the 504 team may, if appropriate, consider and recommend
such testing modifications or other appropriate accommodations for a student who
remains eligible for 504 accommodations.

For students with disabilities declassified while in grades 8-12, the CSE may also
determine that the student will continue to be eligible for the provisions of the safety
net , if any, for students with disabilities if recommended by the CSE and
documented in the student's IEP.

Recommendations for declassification support services and appropriate evaluation
information shall be forwarded to the building administrator who shall, in
consultation with the child study team, determine eligibility for any other services
that may be appropriate for the student

SCHOOL CONDUCT AND DISCIPLINE

Suspension of Students with Disabilities

In the event that a student has a known disability or when school officials can be
deemed to know, in accordance with law, that a student has a disability, the District
will first proceed to conduct a Superintendent's hearing convened pursuant to
Section 3214 of the Education Law for any suspension of more than five days. The
Superintendent's hearing will be held in two parts: first to determine the student's
guilt or innocence on the charges and the second to determine the penalty.

If guilt is determined on a violation of a provision of the District's Code of
Conduct, before a penalty may be imposed, the following rules shall apply:

IDEA Disability

For students classified or presumed to have disabilities under the Individuals with
Disabilities Education Act (hereinafter referred to as "IDEA") (a student with an
educational disability), a Manifestation Team must make a Manifestation
Determination prior to a student's suspension for ten (10) or more consecutive
school days or prior to a suspension of ten (10) days or less, if it has been
determined that a suspension for less than ten (10) consecutive school days would
constitute a disciplinary change in placement.

A series of suspensions that are - less than ten (10) days in duration may
create a pattern of exclusions that constitutes a disciplinary change in
placement. That determination will be made on a case-by-case basis in
accordance with applicable law and regulation. Among the factors
considered in making this determination are: the length of each suspension,
the proximity of the suspensions to one another, and the total amount of time
the student is excluded from school.
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A student shall be presumed to have a disability if prior to the time the behavior
occurred:

1. The student's parent/guardian has expressed, in writing, to supervisory or
administrative personnel of the school or to a teacher of the student that
the student is in need of special education, provided that such notification
may be oral if the parent does not know how to write or has a disability that
prevents a written statement; or

2. The student's parent has requested an evaluation of the student; or

3. A teacher of the student or other personnel of the District has expressed
specific concern about a pattern of behavior demonstrated by the student
directly to the director of special education or to supervisory personnel.

A student shall not be presumed to have a disability for discipline purposes,
despite satisfaction of one or more of the above criteria, if:

1. The student's parent has not allowed an evaluation of the student by the
Committee on Special Education ("CSE");

2. The student's parent has refused special education services; or

3. It was determined by the CSE or Committee on Preschool Special
Education ("CPSE") that the student is not a student with a disability;

Manifestation Determinations

A Manifestation Team, which shall include a representative of the school district
knowledgeable about the student and the interpretation of information about child
behavior, the parent and relevant members or the Committee on Special
Education as determined by the parent and the school district The parent must
receive written notification prior to any Manifestation Team meeting to ensure that
the parent has an opportunity to attend and to inform the parent(s) of their right to
have relevant members of the CSE participate at the parent's request.

1. When making a manifestation determination, the Manifestation Team
shall review all relevant information in the student's file including the
student's IEP, any teacher observations and any relevant information
provided by the parents to determine if:

a. The conduct in question was caused by or had a direct and
substantial relationship to the student's disability; or
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b. The conduct in question was a direct result of the school district's
failure to implement the IEP

If either of the aforementioned criteria listed as "a" and "b" above are

answered affirmatively, the conduct in question shall be deemed to be a
manifestation of the student's disability.

When the Manifestation Team determines that the conduct in question was a
manifestation of a student's disability, the CSE shall meet to recommend and
conduct a functional behavioral assessment and implement a behavior

intervention plan in accordance with Sections 201.3 and 201.4(d)(2)(a) of the
Commissioner's Regulations.

A meeting for the sole purpose of making a manifestation determination does not
require five (5) calendar days’ notice to the student's parent/guardian. However,
if the CSE meets to consider a change in placement in conjunction with the
manifestation determination, the five-day notice requirement of Section
200.5(a)(3) of the Commissioner's Regulations is applicable and parental
participation in all CSE meetings is expected and strongly encouraged.

Discipline of Students with Disabilities When the Manifestation Team has made
an Affirmative Manifestation Finding

When an educationally disabled student's conduct is a manifestation of the
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child's disabling condition, a student classified under IDEA may only be suspended
from school for more than ten (10) consecutive school days, if one of the following
applies:

1. The CSE recommends a change in placement on the student's
individualized Education Plan (IEP) and/or Behavior Intervention Plan (BIP)
and the parent/guardian or eighteen-year or older student consents to such
change in writing following receipt of their Procedural Safeguards Notice.

2. A court order or order from an impartial hearing officer of
suspension/removal of a dangerous student pursuant to Section 201.8 of
the Commissioner's Regulations is obtained.

3. The violation involves weapons, drugs or serious bodily injury.

Suspensions for Misconduct Involving Weapons and/or Drugs and/or
Serious Bodily Injury

A student classified or deemed to be known as having an educational disability
under IDEA may be suspended and placed in an Interim Alternative Educational
Setting ("IAES")for up to forty-five (45) school days (less if the discipline for a non-
disabled student would be less), if the student is found guilty of: 1) carrying or
possessing a weapon while at school, on school property or at a school function;
2) knowingly possessing or using illegal drugs, or selling or soliciting the sale of a
controlled substance while at school, on school premises or at a school function;
or 3) inflicting a serious bodily injury to another person while at school or a school
function.

1. The term "weapon" means "a weapon, device, instrument, material
or substance, animate or inanimate, that is used for, or is readily
capable of causing death or serious bodily injury, except that such
term does not include a pocket knife with a blade of less than 2-1/2
inches in length."

2. The term "illegal drugs" means controlled substances but not those
legally possessed or used under the supervision of a licensed health
care professional or other permitted authority under the Federal
Controlled Substances Act or under any other provision of Federal
law. Controlled substances are drugs and other substances identified
under schedules set forth in applicable
Federal law provisions.

3. The term "serious bodily injury" means bodily injury which involves
a substantial risk of death; extreme physical pain; protracted and
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obvious disfigurement; or protracted loss or impairment of the
function of a bodily member, organ or mental faculty.

Before a student is suspended and placed in an IAES for up to forty five (45) school
days for behavior involving weapons and/or drugs and/or serious bodily injury, the
Manifestation Team must conduct a manifestation determination meeting. Placement
in an IAES as a result of conduct involving weapons and/or drugs and/or serious bodily
injury is not contingent upon a Manifestation Team determination that the misconduct
is not related to the student’s disability.

1. If the student is or may be placed in an IAES, the CSE shall, as
appropriate, recommend functional behavioral assessment and
behavior intervention, or review any such pre-existing, plan for
modification; and

2. A CSE shall determine and recommend an [AES reasonably
calculated to enable the child to continue to receive educational
services, participate in the general curriculum and progress toward
meeting |EP goals and objectives during the period of suspension
from instruction.

Dangerous Students

To continue the suspension of a student classified or deemed to be known as
having an education disability under IDEA for more than ten (10) consecutive
school days, the School District may commence an expedited hearing before a
special education impartial hearing officer to demonstrate that a student is
"dangerous” and is substantially likely to cause injury to him/herself or others if
returned to his/her last agreed upon placement. An impartial hearing officer may
order the placement of the student in an IAES for up to forty five (45) school days
in accordance with Sections 201.8 and 201.11 of the Commissioner's
Regulations.

1. The Manifestation Team must still conduct a manifestation
determination within ten (10) consecutive school days of the initial
disciplinary action.

2. If the student is, or may be placed, in an IAES, the CSE shall, as
appropriate, recommend a functional behavioral assessment and a
behavior intervention plan, or review any such pre-existing plan for
modification; and

3. An impartial hearing officer's determination allowing a student's
placement in an IAES as a result of dangerous behavior, is not
contingent upon a Manifestaton Team determination that the
misconduct is not related to the student's disability.
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Discipline of Students with Disabilities when the Manifestation Team has made
a No Manifestation Finding

Where a student with a disability's conduct is found not to be a manifestation of
his/her disability; he/she may be disciplined in the same manner and to the same
extent as non-disabled students. In such instances, the CSE shall meet upon
proper notice to determine any appropriate evaluations which must be performed,
changes to a student's IEP and to recommend an appropriate IAES where the child
can continue to receive educational services, although in another setting, that
enable the child to participate in the general curriculum and progress toward
meeting IEP goals and objectives during the period of suspension from instruction.

Pendency Placement

An IAES shall be deemed the student's "stay put" placement for up to forty-five
(45) school days, during the pendency of any expedited due process proceedings
commenced by parents to contest 1) a finding that a student is not

"presumed to have a disability", and/or 2) a finding that the student's misconduct
was not a manifestation of the student's disability, and/or 3) a decision to place a
student in a CSE recommended IAES for misconduct involving weapons and/or
drugs and/or serious bodily injury, and/or 4) the decision of an impartial hearing
officer in a dangerousness hearing and/or 5) the appropriateness of an IAES
program recommended by the CSE in the context of one of the four categories of
action listed above.

District School-Age Programs and Services

The following is a listing of the District school-age programs and services that are
currently available to meet the academic, social, physical and management needs
of students with disabilities.

A G | Education with Supp! tary Aids and Servi

Supplementary aids and services can be provided to a student with a
disability who is educated in a regular class setting and does not receive
additional special education services. Aids and services may include, but
are not limited to, academic intervention services, assistive technology,
educational support services, classroom modifications and
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B.

C.

D.

E.

accommodations, and additional support from a teacher aide or teaching
assistant.

Transitional S I

Transitional support means temporary or short-term services that are
provided to a student, or to the student's regular or special education
teacher, to facilitate a transfer to a regular education setting prior to
declassification, or to a less restrictive setting. Alternate day support
services, or monitoring of student progress in the regular education setting
are examples of transitional support services.

Related Services:

Related services are support services, which assist students with
disabilities in benefiting from instruction in either a regular or special class
program. These services may include, but are not limited to, speech
therapy, occupational therapy, physical therapy, counseling and adapted
physical education, and are provided individually or in small groups.
Related services are available in all District school buildings.

Consultant Teacher Services:

Consultant teacher or collaborative services are direct or indirect services
provided, at least two hours weekly, to the student or the student's
teacher(s) in order to support their participation in a regular education
program. Direct consultant teacher service is delivered through individual
and/or group instruction by a special education teacher in a regular
education classroom. Indirect consultant teacher service involves
consultation provided to a classroom teacher by a special education
teacher in order to assist them in adjusting the learning environment
and/or modifying their instructional methods to meet the needs of a
disabled student in a regular education setting. Consultant teacher
services are available at both the elementary and secondary levels.

Resource Room (5:1):

Resource room services support the placement of students with
disabilities in regular education settings. A special education teacher,
usually through a "pull-out" model, delivers these services. The group
size for resource room is limited to five students per period. Resource
room services are available in each of the elementary schools as well as
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the Middle School and High School.

F. Special Education Class: Learning Center (12:1:1):

Students receive additional intensive instruction in all of the content areas
to assist in understanding the curriculum. This service also assists students
with organizational skills and developing compensatory strategies relative
to their disability. The Special Education Teacher also reinforces concepts
by previewing and reviewing material taught in the general education
classroom. Skills Support is available at the secondary levels.

Students are recommended for a special class program when, because of
the nature of their skill deficits or severity of their disability, their educational
goals cannot be satisfactorily achieved in a regular class setting with
additional special education support services (learning center, integrated co-
teaching, resource room, consultant teacher). Students in special education
classes receive specialized instruction in skill areas identified in the student's
IEP (usually reading, math, and language arts) in the special class setting.
They can also participate in regular education classes with grade level peers
for a portion of the day with or without the support of special education staff.
Students can participate in primary instruction classes for language arts,
math, science and social studies, based on an individual's academic need.

H. Integrated Co-Teaching Class:

Specially designed academic instruction within the classroom is provided to
students with disabilities as well as nondisabled students. The number of
students with disabilities in such classes shall not exceed twelve students.
School personnel assigned to the class shall minimally include a special
education teacher and a general education teacher.

Other Public/Approved Private School Programs
A. Other Public School Programs:

Special education programs in other public school districts are considered
for District students with disabilities when an appropriate in-district program
is not available. The District currently has students with disabilities in the
following other public school programs:

1. None currently
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B. BOCES of Cooperative Educational Services

The Rhinebeck Central School District is a component school district of
Dutchess BOCES. The District also utilizes Dutchess BOCES programs.
BOCES is a regional public education collaborative which functions in
New York State as an extension of local school districts and offers
services for students with more intensive educational, emotional or
management needs that cannot be appropriately met in an in-district
program. The District currently has students with disabilities in the
following BOCES special education programs:

1. Salt Point Center

2. In-District Component Programs

C. Approved Private Day and Residential Schools:

When the needs of a student with a disability cannot be met in program
operated by the District, another public school district, or a BOCES
program, the District may, with the approval of the NYS Education
Department, utilize approved private day or residential placements.
These schools provide highly individualized programs with intense
supervision and structure. The Rhinebeck Central School District is
currently utilizing the following programs:

Abilities First

Center for Spectrum Services
The Anderson Center
Devereux

Hillcrest Educational Center
Cardinal Hayes

2 e

D. Home/Hospital Instruction;

Students with disabilities who are unable to attend school due to medical
conditions (physical or psychiatric) receive their educational program at
home or in a hospital setting. Elementary students receive five hours of
services a week while students at the secondary level receive ten hours
weekly.



EVALUATION OF PROGRAM OBJECTIVES

In evaluating the extent to which program objectives have been achieved, the
Office of Special Services will review performance data and information, from a
variety of sources, regarding the provision of special education programs and
services to District students with disabilities. Among the information to be
analyzed are the following;

Special education data reports (PO 1/4, PO 5, PO 6, PO 8).
Performance of students with disabilities on State assessments
Percentage of students with disabilities earning high school diplomas
School Report Card

Performance data from annual reviews and reevaluations

Progress toward mastery of IEP goals and objectives

Reports and comments from stakeholders

SPACE ALLOCATION

A.

District Facilities

As part of the Rehabilitation Act of 1973 (PL 93-112), Congress enacted
Section 504 which provides that "no otherwise qualified disabled individual...
shall be denied the benefits of, or be subjected to discrimination under any
program or activity receiving Federal financial assistance." The regulations
pertaining to Section 504 also require that school districts place students with
disabilities in educational environments with students who do not have
disabilities, unless it can be demonstrated that despite the use of
supplementary aids and services, integration of the student with disabilities
into the regular school environment cannot be satisfactorily achieved. This
mandate was later addressed as the concept of "least restrictive
environment" in the Education of All Handicapped Children Act of 1975 (PL
94-142). As a result, it became obligatory for school districts to make their
facilities accessible to students with disabilities who are otherwise qualified
and able to participate in the programs of the school.

Subpart C of PL 93-112 sets forth the central requirement of the regulations
governing program accessibility. All new facilities must be constructed to be
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B.

readily accessible and usable by persons with disabilities. Every existing
facility need not be entirely barrier free, but all recipients must ensure that
programs conducted in those facilities are made accessible.

Subpart D of PL 93-112 is concerned with elementary and secondary
education. Its provisions are coordinated with those of PL 94-142. The
regulations of both Acts require that the recipients, i.e. school districts,
operating public education programs provide a free appropriate education
to each qualified child in the most normal setting appropriate.

It is the policy and practice of the Board of Education of the School
District to ensure, to the fullest degree possible, that students with
disabilities residing within the District are educated within the school district
in the least restrictive environment. Each year, the location of special
education classes within the District is assessed to ensure that special
education programs are provided in school buildings appropriate to student
needs. In addition, the population of students with disabilities in out-of-
district programs is reviewed annually to determine if the needs of students
in out-of-district programs could be addressed in District programs.

Special Services staff have participated in the development of
recommendations for present and future space needs at the district and
building level. At the district level, representatives from the Office of Special
Services participated in space planning and facilities expansion as
members of the Demographics Committee and the Facilities Committee.

In addition, special services staff help to plan for the needs of District
students with disabilities as members of building construction committees.

Special education programs shall not be denied or discontinued because
of the need for appropriate space, and future construction will address
special education needs.

Board of Cooperative Educational Services

To the fullest extent possible, appropriate space is also available to meet
the needs of disabled students who attend special education programs
provided by the Board of Cooperative Educational Services. District
students in BOCES programs are observed at least once every other month
by a District psychologist and the observation report is reviewed at the time
of the annual review.

A major goal of the regional BOCES is to distribute its classes in a manner
so as to reduce student travel time and district transportation
requirements. Representatives from the Office of Special Services have
worked on the BOCES Regional Space Plan and have met with
representatives of the Dutchess BOCES to explore the provision of space
for BOCES programs in the Rhinebeck Central School District. The District
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will continue to work cooperatively with BOCES, along with the component
districts, to plan for long-term needs to provide space within the District to
BOCES classes as appropriate and available.

Alternative Format Procedures

In accordance with Chapter 377 of the Laws of 2001 and amendments to
Section 200.2 of the Regulations of the Commissioner, the District has
implemented procedures to ensure that every student with a disability who
needs his or her instructional materials available in an alternative format will
receive those materials at the same time that they are available to non-
disabled students.

Alternative Format Procedures

. Alternative format is defined to mean any medium or format
for presentation of instructional or assessment materials,
other than traditional print materials that is needed as an
accommodation for a student with a disability enrolled in the
school district. It would include, but not be limited to, Braille,

large print, open and closed caption, audio, or an electronic
file.

. The need for alternative format materials will be determined
by the Committee on Special Education and specified in the
student's IEP or by the Section 504 Team and specified in
the student's Accommodation Plan.

. The CSE or the Section 504 Team will identify a case
manager who will be responsible for obtaining alternative
format materials, including State assessments.

. Materials in alternative formats will be ordered or produced
with sufficient lead-time to ensure that they will be available
at the same time as regular format materials are provided to
other students.

. The District will give preference in the purchase of

instructional materials to those vendors who agree to
provide such materials in alternative formats.
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BOARD OF EDUCATION ADOPTION

School District Special Education Plan was adopted by the Board of Education on

Date

President, Board of Education
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2017-18 District Goals

1. Long Range Planning: The Board will work to understand and address the
challenges of declining enrollment and attaining financial stability. In the first-year of
this multi-year goal, the Board will engage the school community and the community-at-
Jarge in providing feedback regarding a preferred and sustainable model of educational
programming, while projecting fiscal assumptions and enrollment data over a 3-5 year
period in support of the development of the 2018-19 proposed school budget. In year two,
the Board will complete the long-range plan, to be updated annually.

2.  Technology Integration Across the K-12 Curriculum: The Board will conclude
its study of progress made within the District towards its goal of technology integration
across the K-12 curriculum, with a focus on assessing skills at each grade level. Since
the implementation of the CELT Audit recommendations in 2013-14, which charted a
direction for a District-wide technology plan, the Board will examine how effectively
technology education standards are being met and make recommendations on how to
respond to gaps in integration.

3. Social and Emotional Wellness of Our Students: The Board will continue to
work with the school community to assess students' social-emotional health and well-
being. Consulting broadly with teachers, administrators, staff, parents and, most
importantly, students, the Board will report on its findings, with the goal of identifying
student wellness needs and potential ways to address them.

v



SUPERINTENDENT’S 2017-2018 ADMINISTRATIVE GOALS
GOAL #1:

Board Goal #1: Long Range Planning: The Board will work to understand and
address the challenges of declining enrollment and attaining financial stability. In the
first-year of this multi-year goal, the Board will engage the school community and the
community-at-large in providing feedback regarding a preferred and sustainable model of
educational programming, while projecting fiscal assumptions and enrollment data over a
3-5 year period in support of the development of the 2018-19 proposed school budget. In
year two, the Board will complete the long-range plan, to be updated annually.

Administrative Goal #1: The Superintendent will support and collaborate with the
Board’s Long Range Planning Committee in the initial stages of the development
and completion of a sustainable multi-year long range plan, the purpose of which
will be to guide the District and its stakeholders through the financial challenges
presented by declining student enrollment and the budget limitations resulting from
New York State’s tax levy cap.

Indicators of Progress

o The development of a variety of LRP-related communication tools, including
digital and/or hard-copy documents such as community surveys, website
postings, and mailings, for distribution to members of the Rhinebeck-area
school community in order to inform and raise awareness, and to solicit input
from community members;.

e The scheduling of a variety of informational meetings, including Coffees with
the Board and other informational sessions for the general public;

e  The implementation of a Long Range Planning Community Advisory
committee for the engagement of District stakeholders in a collaborative effort
to solicit public input into the long range planning process;

e  The drafting of a preliminary draft District Long Range Plan to focus efforts
toward addressing financial, staffing, enrollment, programmatic, and
organizational considerations, with the goal of maintaining and improving the
District’s school program and climate.

Implementation Strategies

1.1 Collaborate and participate with District stakeholders in collecting and
reviewing relevant data and developing a draft long range plan

1.2 Support the efforts of the Board’s Long Range Planning Committee, Curriculum
Committee, Finance Committee, and other Board committees, as appropriate, to
provide input into the process of drafting a Long Range Plan.



GOAL #2:

Board Goal #2: Technology Integration Across the K-12 Curriculum: The Board
will conclude its study of progress made within the District towards its goal of
technology integration across the K-12 curriculum, with a focus on assessing skills at
each grade level. Since the implementation of the CELT Audit recommendations in
2013-14, which charted a direction for a District-wide technology plan, the Board will
examine how effectively technology education standards are being met and make
recommendations on how to respond to gaps in integration.

Administrative Goal #2: The Superintendent will collaborate with the Director of
Curriculum and Instruction, and the Director of Technology and Communication,
to extend the work begun in 2016-17 in evaluating the District’s progress toward
integrating technology across the K-12 curriculum at each grade level, and will

develop a final assessment and plan to respond to those technology integration gaps
that still exist.

Indicators of Progress

e A review of the draft Technology Integration Evaluation Report with the
Curriculum Committee and, thereafter, with the full Board of Education;

e  The implementation of a District Technology Team to assess progress toward
technology integration across the District and to make suggestions for
addressing remaining technology integration gaps; '

e  The drafting of a final District Technology Integration Evaluation Report for

presentation to the Curriculum Committee and, thereafter, to the full Board for
review.

Implementation Strategies

2.1 Collaborate and participate with District Curriculum and Technology staffs and
the Curriculum Board Committee to collect and review relevant data for use in
developing a report providing a current assessment of technology integration
and planning.

GOAL #3:

Board Goal #3: Social and Emotional Wellness of Our Students: The Board will
continue to work with the school community to assess students’ social-emotional health
and well- being. Consulting broadly with teachers, administrators, staff, parents and,
most importantly, students, the Board will report on its findings, with the goal of
identifying student wellness needs and potential ways to address them.

Administrative Goal #3: The Superintendent will collect data to assess student

social and emotional health and well-being and identify strategies to address existing
and anticipated needs.



Indicators of Progress

Collaboration with Board of Education members, District administrators, Pupil
Personnel Service staff, District Health and Wellness Committee members, and
other stakeholders, as appropriate, to identify the existing and anticipated social
and emotional health and well-being needs of the District’s children;

The preparation of a report that assesses the social and emotional health and
well-being of the District’s children at the elementary, middle school, and high
school levels;

The development of strategies for consideration, in terms of logistics,
implementation, and funding, that provides programs and related interventions
to improve student social and emotional health and well-being.

Implementation Strategies

3.1
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Collaborate and participate with Board of Education members, District
administrators, Pupil Personnel Service staff, District Health and Wellness
Committee members, and other stakeholders, as appropriate, to collect and
review relevant data for use in developing a report providing a current
assessment of the social and emotional health and well-being of the Rhinebeck
students K-12.

Support the efforts of Board of Education members, District administrators,
Pupil Personnel Service staff, District Health and Wellness Committee
members, and other stakeholders, as appropriate, to develop a report outlining
desired and suggested school and community-based interventions for
implementation to address the social and emotional health and well-being needs
of Rhinebeck students.

BOE approval 10/10/17
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Communications Committee Meeting Minutes
December 11, 2017

Attendees: Elizabeth Raum, Jaclyn Savolainen, Laura Schulkind, Joe Phelan, Steve Jensen
Invited Guest: Tom Burnell

School Messenger

Tom updated the committee on the School Messenger upgrade in process. Parents will be able to update
their accounts personally and choose how they want to be contacted by the school (email, text, robo-call).
It seems that a number a number of parents weren’t notified of the 2 hour delay. Tom was tracing those
issues back and determining the cause of the miscommunication.

When parents change their settings in School Messenger, it does NOT automatically transfer to the
Principals’ or School Tool’s contact database. If/when parents make adjustments to their contact info, it
must also be communicated directly to the Principals. Tom will be testing the upgrade with Faculty then
sending out an email regarding the upgrade to all parents by the first of the year. Additionally, he will
send a regular email at the start of school explaining how to set up and/or make changes to your account.
(Tom left the meeting).

Social Media

Steve reached out to area BOCES regarding setting up social media platforms. In each conversation,
getting a Social Media Policy in place before going live with a Facebook page was the recommendation.
Steve shared Dutchess BOCES guidelines for proper use of their Facebook page and an article from
Edutopia regarding generating appropriate policies. Steve will reach out to our Legal counsel to generate
a draft for the Policy Committee’s review. Steve was also meeting with the county Technology Directors
and would further research how area schools are managing their Facebook pages.

The committee discussed ways to be proactive on Facebook especially since we won’t have a dedicated
staff member watching the page. Culling the top questions from Rhinebeck Moms & Dads and other
schools’ Facebook pages seems a good start in order to generate a sort of FAQ for the About section of
the page. This discussion raised questions about queries on school delay days. “Will show choir be
meeting today?” for instance. Joe will ask the Principals to develop procedures for delays for inclusion in
these FAQ’s. It is important that we have a very clear disclaimer regarding time sensitive questions and
how quickly (or not) they may be addressed on Facebook. For immediate information, parents should be
directed to the appropriate person/department in the school.

In order to continue pressing ahead with the development of our Facebook presence, we asked Steve to
find out if it is possible to start developing a page that isn’t live on the web while the Policy is being
worked on. The committee will do some research on other schools’ Facebook pages to determine the
frequency and content of postings. Steve will collect rules for posting from other schools and compile for
the committee’s input.

To start, Joe and Steve will be given Administrative access. There is the potential for expansion to other
administrators. It was noted that this could also be a way for coaches to have better communications with
their teams and parents. What is the best format for this purpose? School Messenger has the ability to
generate groups, i.e. Boys Varsity Soccer but is only set up to push information out. An app called
“Remind” allows for 2 way communication with the team and coaches while protecting personal contact
information. Joe will ask Steve Boucher to develop a plan.



Long-Range Planning

As we learned at the Coffee with the Board, it isn’t legal for realtors to promote specific schools, but we
are interested in understanding the possibility of having information available to prospective buyers. We
will reach out to Claudia Cooley at the Chamber to facilitate organizing a meeting with area realtors. We
also learned that medical recruiters do provide information to doctors considering moving into the area.
Laura will reach out to a new family in the District who might be able to get us in touch with medical
recruiters. Are there other venues where an informational brochure could be made available? Jaclyn will
reach out to Marybeth Cale for advice.

Joe will pull an old brochure, used to recruit Administrators, as a starting point. We will brainstorm issues
to highlight as positive examples of Rhinebeck’s impact as a school and community partner. We are
interested in finding ways to project this message more broadly in the community; not just to parents but
to all our District residents. It is important for our community to understand our kids’ role through
community service and what our schools do to promote outreach to our neighbors.

Budget Newsletter

Last year, the committee began re-designing the Budget newsletter to make it more visually appealing and
include more information about the work of the schools. Perhaps the Journalism class would be interested
in providing copy for the newsletter? Joe will check with Ed Davenport. The committee will begin
planning in January. Steve will provide copies of other districts’ newsletters for inspiration.

Next meeting: January 11, 2018

Meeting Agenda:

- continued Social Media/Facebook discussions
« continued Long-Range Planning discussions

« Budget newsletter development

Respectfully submitted by Laura Schulkind



Personnel Committee Meeting Minutes
December 21, 2017

Attendees: Steve Jenkins, Diane Lyons, Laura Schulkind, Joe Phelan, Tom Burnell

The meeting was spent preparing for upcoming negotiations with the A.N.LE. unit.

Tom reviewed the hierarchy of positions within the unit and the differences between competitive Civil
Service and non-competitive Civil Service rankings within the unit.

The balance of the discussions will be reviewed in Executive Session.

Respectfully Submitted by Laura Schulkind
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Attendance: Mark Fleischhauer, Deirdre d’Albertis, Sheldon Tieder, Tom Burnell, Joe
Phelan; visitor Walter Gadsby.

FACILITIES COMMITTEE MINUTES
December 21, 2017

Tom Burnell debriefed the committee on the December 14" Owner Meeting with Tetra
Tech and Lou Rodriguez of the Palombo Group. Our project is currently in the stage of
mechanical review at SED (#356 in line) and it may well take 6 weeks or more to
receive approval. The timeline is built around a final approval date of Feb 5%; Tom is
expecting mid-February at the latest (see attached). Until this approval has been
received the bidding process should not take place; if we send out specs before that we
may need to revise which adds considerable time and expense. Second-party review is
not an option for RCSD because we submitted our project in June (before that option
was available) and also because of cost (an additional $24,000).

Much of the meeting was spent reviewing the projected timeline (Capital Project Scope
document) from Tetra Tech and Palombo as well as the overall budget in broad strokes
(see attached). As Tom pointed out, timeline and Scope document before us did not
yet reflect changes discussed in their most recent conversation: it should be regarded
as an internal working document and as such fluid, subject to change. In particular,
individual line item projections are uncertain at this time.

That being said, the current budget shows the district’s total project cost goal as
$12,010,000 while the current estimate for total project costs (with alternates, it must be
added) is$13,359,700. This means that the district will look to get quotes back with an
awareness that the list of alternates is a logical place to make adjustments. Sheldon
provided invaluable context for understanding choices to be made with each of the
alternates. So too, Tom discussed line by line budgeting for “Incidentals” (subtotal
currently $1,587,500). Clearly, major savings can and if need be will come from
incidentals (Tom expects at least half a million reduction in this category alone).

Deirdre asked that rendering of the work (particularly high-visibility aspects of the capital
project) be seen by the Board as a whole sufficiently early for meaningful input.

So too, members of the Facilities Committee would like to know the will of the Board
with regard to making such difficult choices in terms of budget constraints: is it
appropriate for the committee to make its recommendations to the group with the
understanding that detailed conversation and consideration at the committee level
informs such recommendations? How involved does the entire board wish to be in that
deliberation process?

There was an update on the installation of video cameras in the BMS and RHS
cafeterias and in various corridors.



Joe spoke to a recent community member’s concern to discuss geothermal heating as
an option for the RCSD campuses: currently, this is an option for single residences only
in the village and would be in no way cost effective for the district. Sheldon pointed out
that 200 wells would be needed for a structure of the size of the combined MS/HS
buildings.

The next meeting of the Facilities Committee is scheduled for January 18, 2018.
Respectfully submitted,

Deirdre d’Albertis
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Long Range Planning Committee Minutes
January 3, 2018

Present: Deirdre d’Albertis, Diane Lyons, Laura Schulkind; Tom Burnell, Joe Phelan and guest Steve
Boucher.

Members of the LRP met with Athletic Director Steve Boucher to review trends relating to enroliment
and budgeting that might impact the RCSD Interscholastic Athletic Program. For background on the
goals, principles, and philosophy of the program see:

http://www.rhinebeckcsd.org/tinymce/js/tinymce/plugins/moxiemanager/data/files/athletics/coaching
%20philosophy%2008-13-13%20final.pdf

Opportunity and participation have been the halimark of Rhinebeck’s approach to athletics: 45% of our
students participate in one or more sports. Mr. Boucher walked us through the number of participants
for each sport over the past nine years with a breakdown of athletes according to gender and level
(Varsity, JV, and Modified) by season (see attached).

Year to year decisions about sports teams are made based on the number of students who register:
there is no modified or 1V field hockey team, for instance, due to low numbers. The committee asked
for specific details regarding the capacity of the district to continue to support particular sports with
dwindling numbers. Merged teams (as with a Rhinebeck-Red Hook baseball team last spring and a
successfully merged football team this fall in tandem with Pine Plains) do allow for opportunity without
necessarily representing cost saving; depending on the scale of such cooperative endeavors, however,
transportation costs can be justified and contained (for instance, if two sports teams between the same
two districts are simultaneously formed this way). Each merger is distinct: some involve fees per
student athlete and others do not. Shared coaching can be a savings. Merged teams need to approved
by the section in May. The introduction of 8-man football in our section may directly impact future
planning in Rhinebeck for that sport.

There is very little in the way of costs that can be cut at present in terms of supplies and uniforms: the
district has been focused on economizing in this area already for years. Could the number of contests
be cut back? Mr. Boucher pointed out that this has been happening already across the state in the wake
of the tax cap. Many districts are moving to a Varsity / Modified A (grades 7,8,9) model for their sports
programs and he has been in communication with colleagues in Section 9 about the pros and cons of
such a shift. Having 9" graders play against seniors, for instance, poses considerable safety and liability
risks in contact sports. Even so, given declining enrollments, this may well be a change that becomes
necessary across districts in a few years’ time: how would that look for Rhinebeck in particular?

The committee discussed the possibility of mobilizing our community in support of interscholastic
athletics: SOAR was very active at one time in raising funds. PTSO might also become an organization
that could serve some of the functions of a traditional booster club. Red Hook, for instance, has a very
active group: https://www.raiderssportsclub.org/ We agreed that representatives of existing groups
(PTSO, RSF) should be invited to the annual budget workshop, but ideally communicating pressing needs
(as well as wants) should happen long before April budget season.




What would it look like to generate a list of needed donations for the district, a digital “donations tree”?
Where are the limits to advocacy and fund raising for a public school district? Joe will consult our legal
counsel to gain a sense of how best to explore these ideas.

What is the breakdown of costs for interscholastic athletics, broadly speaking? Tom estimated that
equipment/supplies amount to 30 or 40K per year. Much more substantive are the costs for
transportation to and from contests, coaching stipends, and the cost of the trainer. For our next
meeting, members of the LRP asked Tom to provide a “per student cost” report for each sport
(something Steve and Tom said had been done some years prior).

Steve plans to make his annual report to the full board on January 23.

It was noted by all that the Rhinebeck CSD Athletic Program is a major factor in many families’ and
students’ positive experience of the district. A great deal of professional time, care, and expertise goes
into overseeing (in real time) a vast number of moving pieces, for which the committee expressed
gratitude to Mr. Boucher.

In the remaining time, members of the group discussed a query from a resident in the district about the
philosophy behind the presence of SROs (School Resource Officers) in our school buildings. Joe will
follow up, communicating the importance of building strong, positive relationships between peace
officers and young people in our small town. So too, security considerations have assumed greater
importance in recent times: our local police officers are committed to the health and welfare of our
school community, serving an important education function at all grade levels.

AGENDA For our next meeting we plan to discuss:
--“per student cost” data for interscholastic athletics

--review survey responses collected over the past two months from families in our district about the
choice to attend Rhinebeck schools

--Forecast 5 report &

--reviewing minutes from 8/17 to 1/18, each member of the committee will come prepared to discuss
possible changes with regard to particular areas/categories of expense not only for the coming budget
cycle but looking forward into year 2 and 3 of the long-range planning process.

As a reminder one of our three board goals for the year is Long Range Planning: The Board will work to
understand and address the challenges of declining enroliment and attaining financial stability. In the
first-year of this multi-year goal, the Board will engage the school community and the community-at
large in providing feedback regarding a preferred and sustainable model of educational programming,
while projecting fiscal assumptions and enrollment data over a 3-5 year period in support of the
development of the 2018-19 proposed school budget. in year two, the Board will complete the long-
range plan, to be updated annually.

Respectfully submitted,

Deirdre d'Albertis



